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INTRODUCTION 
 
Welcome to the textbook that is intended to support you during your Level 1 Teaching Aquatics 
course. It is firstly intended to assist you with the content of the Level 1 course. However it is 
also to support you and provide you with ideas related to your teaching over the years to come, 
long after you have completed your Level 1 course or as you move on towards your Level 2 
teaching course.  It is certainly true that we do not take everything in at the first reading and it 
would be expected that you would still be picking up ideas from the text long after the course is 
over.  
 
As you work through the text during your L1 course and re-read sections after your course you 
will find a number of tasks scattered throughout the text.  Many of these tasks are ‘learning or 
experience tasks’ i.e. there is not a right or wrong answer and there is no answer provided at the 
end of the text, they provide the opportunity for you to learn from practical experience.  They 
are observation tasks or ‘doing’ tasks ……… things for you to look at or work your way through.  
Many are things for you to try for yourself in the water or on the poolside.  This will give you a 
range of experiences that will aid your understanding and most of us learn much better, and 
remember what we have learned, if we actually do it, rather than just read about it.   It will also 
give you some idea about what is easy to do and what is much more difficult and this will help 
you to be more understanding of the learners in your care.  You are strongly recommended to 
try to do as many of these tasks as possible as they will significantly aid your understanding, your 
observation of swimming skills and your knowledge base related to swimming.  All of these 
aspects will also help to make you a better teacher of the swimmers in your care and enable you 
to help them to achieve their potential.   
 
Some of the content contained in the text is based on policy papers from Scottish Swimming or 
other agencies concerned with children, health and safety etc.  Other content has been 
accumulated or developed over many years of experience of working with learners in swimming 
and with student teachers of swimming.  It is by no means a definitive text with all the answers 
or all the content that you will ever need.  It should however provide you with the basics that will 
enable you to make a sound start and develop your knowledge and teaching skills over several 
years.  Striving to enhance our own knowledge, in order that we can do a better job of teaching 
those in our care, is one of our responsibilities to them.  Enjoy the level you are at now, do your 
maximum to learn and apply all that you can within your teaching, constantly ask yourself if you 
are doing your best and constantly seek out new information.  It has to be emphasised that 
merely spending hours teaching will not improve your teaching.  Those hours require to be spent 
in a focussed way targeting any aspect where you have weakness i.e. you need to specifically 
work at improving your organisation, or your ability to observe or analyse strokes etc. 
 
Make the best use you can of the information provided here and apply it to your teaching 
sessions with the intention of making them as good as they can be for your pupils.  Enjoy and 
learn and then help others to enjoy, learn and advance.  In addition when you have passed the 
Level 1 certificate use the text to steadily develop your knowledge and through applying some of 
the ideas contained in it you will develop your practical teaching skills.  It will also be needed as 
the technical text when you do the Level 2 Teaching Aquatics course. 
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CHAPTER 1:  HOW TO TEACH IN AN AQUATIC ENVIRONMENT 
 

1.0 Introduction 

 
This chapter is very much about HOW to teach learners in an activity.  Much of the content 
included here can be applied in a number of situations.  This includes both sporting and non-
sporting situations.  For example the principles of communicating, of ensuring that children are 
safe and of being suitably prepared in order to use the allocated time well are all relevant 
whether you are teaching swimming or athletics or if you are occupying children with craft 
activities, gardening or cookery activities at home.  
 
The different sections cover a wide range of topics, many that at first might seem fairly removed 
from swimming but it is important to remember that the technical skills of swimming, such as 
the front crawl, are WHAT we teach but we teach them to people. It is the importance of 
understanding our role as a teacher of those people, understanding the rights and needs of 
those we teach, understanding how we deal with and communicate with those people etc. that 
contribute to HOW we teach those in our care.  Those people are of widely differing ages, 
abilities and backgrounds and have very varied previous experience in the activity of swimming 
and of the water environment.  They are adults of varying ages, children and infants, some have 
been in water before while some have not, some have had good experiences and some have had 
previous frightening experiences.  They all have differing needs; from the elderly person with 
mobility problems, the adult with fear from previous swimming experience, the child with a love 
for all water activity, the baby who needs its mother’s support, to the disabled youngster who 
has very limited movement on land and for whom this new environment might offer a level of 
freedom never previously experienced.  Our empathy with the learner and understanding of how 
they perceive the situation is important in setting up a learning situation in which the learner is 
both comfortable and can profit from the experience. 
 
Thus this section of the text sets out to lay the foundations of the principles behind our teaching 
i.e. HOW we teach (as opposed to WHAT we teach).  Through this it endeavours to establish 
good practice in the teaching of swimming: the type of practice that will ensure that learners are 
safe, have a good learning experience and the optimum chance of achieving to a level that 
equates to their potential and interest. 
 

 
 
Throughout the section you should, while picking up the underlying principles which are 
applicable in many situations, also be reflecting seriously on their particular application to the 
swimming context in different situations and with different participants.  If you currently have 
experience of, or are working with, small groups of primary age beginners in swimming … as well 



Scottish Swimming - UKCC Level 1 - Teaching Aquatics 8 

as thinking about the content of these chapters in relation to those children ... also reflect on 
other situations.  E.g. how would you change things if the group were adults … if the group had 
learning difficulties … if the group were even younger …. if one of the group had hearing 
difficulties or behaviour problems …. if the pool was particularly cold today? 
 

1.1 Roles and responsibilities 

 
What is a teacher or a coach? 
 
A teacher (or coach) is someone who: 

 helps other people make progress in some aspect of their life – a primary school teacher / a 
driving instructor / a French tutor / a lifestyle coach / a fitness trainer / a swimming teacher. 

 
In terms of sport, and in particular of swimming, this should be both: 

  making progress as a sports performer / a swimmer  
and also 

 making progress as an individual / as a person. 
 
This involves helping individuals to: 

 develop technically e.g. knowledge and understanding / mastering technical swimming skills. 

 develop physically e.g. understanding and improving their physical condition / fitness / 
swimming techniques. 

 develop socially e.g. learning to cooperate or compete with others. 

 develop morally e.g. establishing suitable values, attitudes and behaviours. 

 develop psychologically and emotionally e.g. promoting self-confidence, independence and 
learning to deal with success and failure. 

 develop personally e.g. how to manage their time, plan for short term and long term 
objectives.   

 
This involves the teacher playing many different roles.  At Level 1 this involves supporting more 
qualified teachers in the delivery of a pre-prepared session.  At Level 2 it involves the long and 
short term planning for swimming programmes, the delivery of lessons and the supervision, 
support and development of Level 1 Assistant Teachers. 
 

1.1.1 Roles of the teacher  

Overall, as a Level 1 Assistant Teacher you will combine many of the following roles.  The main 
ones are:- 

 Supporter / helper to the main or lead teacher as required. 

 Assistant in the water with an individual swimmer. 

 Assisting with the distribution / collection / storage of equipment. 

 Teacher to a small group. 

 Assisting with the recording of information e.g. taking registers, noting pupil achievement or 
recording times. 
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As you fulfil these roles you will be communicating with pupils, advising them what to do, and 
motivating them to try and give of their best.  As you do this you will be a role model to them. 
 
Amongst the other roles that you will find yourself playing from time to time depending on the 
context in which you teach (i.e. a local authority programme, a private leisure facility or a 
voluntary sector swimming club), and the level at which you work (i.e. assistant or teacher in 
charge etc.) are: - manager, organizer, facilitator, assessor, leader, mentor, chauffeur, 
demonstrator, supporter, friend, counsellor, fact finder and planner.  All these roles are evident 
at different times and in different contexts and become more relevant at different levels of 
teaching. 
 
 
 
 
 
 
 
 
 
 
 
 

 

1.1.2 Responsibilities of the Level 1 teacher  

In your role as a teacher you will be in a position of authority (in the eyes of the participants) and 
in a position where you will have a significant influence over others, many of whom may be very 
young and impressionable. This sets up a number of expectations for you to live up to. 
 
Young people in particular generally see those that teach them sport as role models.  You must 
therefore use this position to have a positive influence and ensure that you live up to the 
expectations.  Participants and the parents of young participants put their trust in you and again 
that is something that you must not betray. 
 

 To pupils you are a role model – this means that those you teach look up to you.  They will be 
attentive to what you say and how you say it i.e. your language, expression, tone etc. are 
important.  They will observe what you do and how you do it.  They, and their parents, will be 
influenced by how you dress and present yourself.  This includes aspects such as:  

o footwear that is clean / not worn other than in the pool area to avoid 
contamination. Footwear should also be secure i.e. laced or other secure 
fastening.  

o poolside clothing requires to be cool enough for the warm temperature on 
poolside, sufficiently covered not to be ‘revealing’ as the teacher moves, not 
heavy should the teacher have to enter the water and where possible identifying 
the organisation the teacher works for.  It should not reflect football team colours 
of other logos that might offend.  

Task:  Think about sports participation that you have been involved in as a participant or 
learner – who was a good teacher / coach for you?  What made them a good teacher for you?  
What were the main roles that they played in relation to your participation? What were their 
main qualities as a person?  Who was not a ‘good’ teacher for you?  Why were they not 
effective for you? 
 
What other roles did other people play in making sports provision for you …… who was 
involved in the administration of a club you were in? ….. Who raised funds for your club?   
Who took you to your sessions? …… Who took you to competitions? …… Who encouraged 
you to take part? 
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o in pool clothing, that goes over the swim wear, e.g. t.shirt and shorts that covers 
the teacher appropriately, where possible identifies them and also helps to avoid 
skin to skin contact with pupils. 

o jewellery should be minimal to avoid distracting / scratching swimmers. 
o hair, which should be off the face / tied back if necessary and not distracting from 

communication. 

 Pupils will pick up on your manner i.e. whether you are respectful of others / attentive to 
others / polite to others.  Make sure that what they see and hear are positive examples as 
these aspects will affect not only the pupil’s behaviour in your class but also the models of 
behaviour and interaction with others that they take away into the rest of their life  

 

 
 

 You have a duty of care – this means that you require to be aware of potential risks within the 
sport / specific context where you are operating.  Within that situation you need to take the 
necessary care to ensure that your participants (and yourself or other helpers) are safe.  In 
most cases this involves being aware of the standards set by the industry and the National 
Governing Body of the Sport.  This includes legislation such as the Health and Safety at Work 
Act 1974 and The Children (Scotland) Act 1995 plus the interpretation of these by the local 
authorities and Scottish Swimming e.g. in respect of teacher / pupil ratios.  It also includes 
ensuring that the learner’s performance development is conducted safely in line with the 
current knowledge about child development, the development of performance, psychological 
influences etc.  It is your responsibility to know what policies and procedures, e.g. related to 
child protection or emergency procedures, operate in your club or other teaching / coaching 
situation and to use those as guidance.  If you are a level 1 teacher (or training as a Level 1 
teacher) your Level 2 teacher takes on that responsibility but you require to be aware of the 
issues and support them.  
 

 
 

 There is a code of ethics and / or a code of conduct – most sports nowadays have a Code of 
Ethics and / or a Code of Conduct that it expects its coaches / teachers / helpers / managers / 
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officials etc. to sign up to and to operate by. It normally covers issues of responsibility and 
behaviour and issues of competence.  From these the day to day code of conduct is evolved.  
Teachers and coaches are expected to observe these principles.  

 
- Issues of responsibility and behaviour:- 

o Teachers and coaches must respect the rights and worth of all individuals. You 
must treat everyone with respect regardless of their gender, class, ability, ethnic 
origin or religion. 

o Relationships between teachers and participants rely on trust and respect.  This is 
particularly important when the participants are young and / or of the opposite 
sex.  Friendly actions can be misinterpreted and teachers and coaches must 
protect both the participants and themselves from the potential of allegations of 
misconduct or impropriety. 

o Teachers and coaches should focus firstly on the well-being of the participant and 
secondly on their optimal performance. 

o Commitment by the teacher or coach in terms of time, costs and expectations 
should be clarified with the participant / their parents in advance.  Conflicts of 
commitment or loyalty on either side should be discussed openly by all parties 
involved. E.g. if the participant has loyalties to another coach or the teacher has 
commitments to another club / agency that should be declared and any 
implications discussed.  

o Teachers and coaches must be prepared to cooperate with any other agencies / 
individuals (medical, educational etc.) that are involved or that could be beneficial 
to the participant or to developing the participant’s performance. 

o Teachers and coaches should encourage integrity by exhibiting it e.g. by avoiding 
miscalling other teachers / coaches and by treating others, e.g. officials, other 
participants and competitors, with respect.  They should also encourage 
appropriate behaviour, adherence to rules and fair play in the sport, e.g. anti-
drugs, anti-bullying and anti-racism. 

o Teachers and coaches must maintain confidentiality regarding the information 
that they possess about a participant.  Such information should only be shared 
with the agreement of the participant.  This does not prevent the sharing of 
relevant information, on a need to know basis, relating to disciplinary action or in 
relation to selection for competition. 

o Teachers and coaches often have extensive contact with participants and must 
not abuse this privilege for personal reward or other benefit. 

o Personal standards; a teacher or coach must always exhibit the highest personal 
standards in relation to their own behaviour, their teaching or coaching practice 
and their sport.  They should be careful about their language when around 
children.  They should represent a healthy lifestyle to those around e.g. they 
should never smoke when involved in teaching or coaching or within the view of 
participants.  

o Teachers and coaches are responsible for the safety of those in their care.  This 
includes ensuring a safe working environment, safe use of equipment, suitable 
teacher / pupil ratios to allow adequate supervision, suitable activity for the age / 
ability / experience of the participants. It also includes ensuring that the 
participants are aware of the issues and gradually take responsibility for their 
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personal safety e.g. in swimming participants would gradually be expected to 
master the safe fitting of their goggles without constant supervision and to 
remember the rules about not running on the poolside without reminders. 

 
- Issues of competence - This relates to operating at the level to which you (the teacher 

or assistant teacher) are competent – whether that is Level 1 or Level 2 - this relates to 
formal qualifications / on-going professional development and experience. 
o Individuals and employers / clubs should be aware of the role as stated in the 

teacher qualification. Teachers should not undertake work they are not qualified / 
equipped for and employers should not expect them to. 

o Individuals should be constantly seeking ways of furthering their knowledge and 
experience and ensure that they are up to date with current thinking / practice in 
the sport – this is normally achieved through Continuing Professional 
Development (CPD) i.e. attending short courses which update existing knowledge  
or to learn new content areas and gain new knowledge. 
 

 
 

 

 

 

 

 

 

Details of the specific format / wording of the Scottish Swimming Code are shown below. 

 

A responsible sports teacher helps the development of individuals through improving 

their performance. This is achieved by:  

 Identifying and meeting the needs of individuals.  

 Improving Performance through a progressive programme of safe, guided practice 

measured performance and / or competition.  

 Creating an environment in which individuals are motivated to maintain participation and 

improve performance.  

Teachers and Coaches should comply with the principles of good ethical practice listed 

below. A teacher or coach must at all times:  

 Abide by the Scottish Swimming and Club Child Protection policies and procedures  

 Respect the rights, dignity and worth of every person and treat everyone equally within 

the context of their sport.  

 Place the wellbeing and safety of the performer above the development of performance. 

Coaches and teachers should follow all guidelines laid down by the sport’s governing 

body and hold appropriate insurance cover.  

 

TASK: Read the Code of Ethics / Teacher and Coach Code of Conduct – this can be found on 

the back of the Candidate Registration form which you sign when applying for the Level 1 

course.  

http://www.scottishswimming.com/media/1175871/L1-Candidate-Reg-form-2014.pdf 

 

 

http://www.scottishswimming.com/media/1175871/L1-Candidate-Reg-form-2014.pdf
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 Develop an appropriate working relationship with performers (especially children), based 

on mutual trust and respect. Coaches and teachers must not exert undue influence to 

obtain personal benefit or reward. In particular, coaches and teachers must not use their 

position to establish or pursue a sexual or improper relationship with an athlete or 

someone close to them.  

 Encourage and guide performers to accept responsibility for their own behaviour and 

performance.  

 Hold relevant, recommended, up to date and nationally recognised governing body 

coaching or teaching qualifications.  

 Ensure that activities they direct or advocate are appropriate for the age, maturity, 

experience and ability of the individual.  

 Clarify, at the outset, with performers (and where appropriate with their parents) exactly 

what is expected of them and what performers are entitled to expect from their coach 

and teacher. A contract may sometimes be appropriate.  

 Co-operate fully with other specialists (e.g. other coaches, teachers, officials, sport 

scientists, doctors, and physiotherapists) in the best interests of the performer.  

 Always promote the positive aspects of their sport (e.g. fair play) and never condone rule 

violations or the use of prohibited substances.  

 Consistently display high standards of behaviour and appearance. 

 
1.1.3 Responsibilities of the Level 2 teacher  
 
The Level 2 teacher has additional and wider ranging responsibilities.  It is important that you 
understand the role of the Level 2 teacher as they should be a support to you and a resource to 
aid your future development. 
 
In addition to responsibilities carried forward from Level 1, such as being a role model, being 
appropriately dressed, exercising a duty of care, respect for all participants, following the 
Scottish Swimming Code of Conduct and Ethics, assisting to develop pupil performance etc. the 
Level 2 teacher requires to take on significant other responsibilities in relation to safety, care, 
planning, delivery, participant development, record keeping and mentoring of other teachers.  In 
addition the Level 2 teacher is expected to take responsibility for their own behaviour and 
personal standards and also for their own further development. 
 

a) Responsible for the safe planning, preparation and delivery of a series of sessions / 
individual lessons i.e. It is the Level 2 teacher who should be preparing the lessons and 
guiding the level 1 teacher about what they should be doing. 
In order to do this the Level 2 teacher requires:  

 planning skills to plan schemes of work (long term plans) and lessons (detailed 
short term plans) that introduce and develop swimmers skills / performance over 
time.  

 to be able to: 
o cater for groups of mixed ability to meet the needs of the range of ability 

within the class.  
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o systematically develop ability from lesson to lesson. 

 significantly more technical knowledge on all aspects within the learn to swim 
programme. The depth of this knowledge will be further supported by more 
extensive background knowledge from the supporting sciences such as 
mechanical principles, skill acquisition, movement analysis etc.). 

 to show professional standards of conduct /behaviour, preparation, in line with 
the code of conduct / ethics.  

 the ability to deal with a full age range of learn to swim participants from age 5 
through to all ages of adults, swimmers with special needs, swimmers of different 
levels of competence and experience (Fundamentals and Swimskills levels). 

 a more extensive range of teaching skills (such as observation and analysis, class 
management and organisation, a variety of communication skills etc.   

 to be able to take responsibility for the delivery of the lesson and all that that 
entails i.e. the whole class / a larger class (their safety, their protection, their 
learning experience, their progress / development and performance etc.).  

 to be able to deal with the other stakeholders involved (management, parents, 
other teachers e.g. Level 1 teachers etc.) showing respect. 

b) To supervise, guide and nurture the development of a L1 teacher. 
In order to do this they require:- 

 To be able to communicate with other ‘teachers’ in order to brief, supervise, 
intervene, give feedback etc. 

 To be able to mentor Level 1 teachers in a supportive and developmental manner. 
 
This outline of what the Level 2 teacher should be able to do should help you to understand your 
respective roles and what you can expect from a level 2 teacher that you work with.  It should 
also give you an idea of what you might want, once you have acquired some experience, to move 
on to. 
 

1.2 Child Protection 

 
Understanding the responsibility to protect those in our care from harm is fundamental to 
involvement in the teaching of sport.  Swimming, because we tend to see young people without 
a lot of layers of clothing, is often an environment where such harm can be identified.  Apart 
from the priority of protecting young people in our care it is important for the teacher to 
understand the things that can go wrong and they must also protect themselves from possible 
charges of malpractice. 
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In Scotland children in need of protection are defined as follows: 
 

‘Children may be in need of protection where their basic needs are not being met, 
in a manner appropriate to their age and stage of development, and they will be at 
risk through avoidable acts of commission or omission on the part of their 
parent(s), sibling(s) or other relative(s), or a carer (i.e. the person while not a 
parent who has actual custody of the child).’ (Scottish Office 1998) 
 
This definition includes placing children at risk through something a person has done to them or 
something a person is failing to do for them. For those working in the field of child care and 
protection the definition gets broken down further into categories of abuse, namely: 

(i) Emotional Abuse  
(ii) Physical Abuse  
(iii) Neglect   
(iv) Sexual Abuse  
(v) Bullying and harassment where the perpetrator is most commonly another child or 

other children.   This includes Cyberbullying.  With all the technology today, with 
every child having a mobile phone that takes photos and with all the ‘texting’ and 
interaction on social networks such as Facebook and Twitter it is very easy to spread 
information or images worldwide in moments. 

 

1.2.1 Scottish Swimming’s Policy on Child Protection 

“Scottish Swimming is fully committed to safeguarding the welfare of all children in 
its care. It recognises the responsibility to promote safe practice and to protect 
children from harm, abuse and exploitation.  Staff and volunteers will work 
together to embrace difference and diversity and respect the rights of children and 
young people.” 
 
The child’s welfare is the first consideration. 

 All children, whatever their age, culture, disability, gender, language, racial origin, socio-
economic status, religious belief and/or sexual identity have the right to protection from all 
forms of harm and abuse. 

 Child protection is everyone's responsibility. 
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 Children have the right to express views on all matters which affect them, should they wish to 
do so. 

 Organisations shall work in partnership together with children and parents to promote the 
welfare, health and development of children. 

 

This applies to: 
 children (under 16).  
 some young people age 16– 18 (in Scotland, where they have been subject to a ‘supervision 

requirement’ by a Children’s Hearing).  
 vulnerable adults (adults who are unable to safeguard their own welfare / usually due to 

illness, age, mental disorder or disability). 

1.2.2 Child Abuse 

The following provides a brief outline of what constitutes child abuse and how this might occur 
in sport. 
 
(i) Emotional Abuse is “failure to provide for a child’s basic emotional needs”. This is likely to be 
mainly verbal. This will likely affect their behaviour and development as it makes them feel 
worthless, unvalued and inadequate. 
 
Emotional Abuse in Sport / swimming 
Examples of this in swimming would include: 

 not paying attention to a particular individual within the group. 

 making a child feel frightened by asking them to perform beyond their ability. 

 implying that when they cannot do a task they are a failure (when in fact it is you who may 
not have set an appropriate task for their current ability). 

 acting in a way that detracts from a child’s self-esteem – telling them they are no good at the 
sport / worse than everyone else. 

 making an individual live up to the coach’s / parent’s ambition instead of their own ambition. 
 

This may be evidenced by the individual indicating they feel worthless, constantly seeking 
reassurance or confirmation about what they are doing, being very passive or very aggressive, 
poor concentration or in extreme case self-harm or running away.  This can either be in relation 
to / caused by activity within the swimming class or can be from activity elsewhere (e.g. at 
home) that makes them feel worthless in every aspect of their life. 
 

(ii) Physical abuse is causing “actual or attempted physical injury to a child, including the 
administration of toxic substances”.  This includes hitting, shaking, burning or otherwise harming 
a child or failing to protect a child from harm. 
 

Physical injury or abuse in sport / swimming 
Examples of this in swimming include: 

 Unsuitable teaching methods including excessive or over-intense practice. 

 Lack of attention to the stage of development of the individual when deciding on content e.g. 
over-challenging tasks in relation to the child’s development / ability. 

 Lack of attention to existing medical conditions. 

 Condoning or failing to prevent drug abuse. 
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This may be evidenced through children appearing at sessions with injuries in unusual places i.e. 
not the normal grazes of knees etc. associated with childhood. It may also be the individual not 
wanting to discuss injuries, frequent injuries, untreated injuries or providing strange excuses for 
injuries or through the individual avoiding activity where the injuries may be discovered.  Again 
this may be related to activity happening within the swimming programme or related to activity 
elsewhere (e.g. within the home / family) that becomes apparent when changed for swimming. 
In swimming injuries are more evident than in many sports where the body is more covered by 
clothing.  
 
(iii) Neglect - “occurs where a child’s essential needs (food, warmth, clothing, cleanliness, shelter) 
are not met and this is likely to limit physical health and development. This can be deliberate 
neglect (e.g. the parent) or can be through failure to protect a child (e.g. others who evidence 
the neglect or fail to get help such as medical care when needed).  
Neglect in sport / swimming 
Examples of this in swimming include: 

 Failure to do an adequate risk assessment of the environment (e.g. pool area), equipment 
(e.g. arm bands, resuscitators etc.) and the activity (e.g. depth for diving / individual’s ability) 
thus putting the individual in danger and risking injury.  

 Failure to provide adequate nutrition and water. 
This may be evidenced through frequent accidents or individual’s apprehension about 
participation.  Individuals experiencing physical neglect elsewhere may exhibit tiredness, 
lateness, poor hygiene or poor state of dress and have poor relationships with other 
participants. 
 
(iv) Sexual Abuse - “occurs when any person(s), by design or neglect, exploits the child, directly or 
indirectly, intending to lead to the sexual arousal or other forms of gratification of that person or 
other person(s). This definition holds irrespective of genital contact or not and irrespective of the 
child’s level of involvement or consent.”  Sexual abuse may involve physical contact or non-
contact acts such as looking at or be involved in the production of pornographic material. 
 
Sexual abuse in sport / swimming 
Examples of this in swimming include: 

 Exposure to sexually explicit / inappropriate language or joke. 

 Inappropriate touching. 

 Sexual intercourse or activity with a child under 16. 
 
This may be evident through a wide range of behaviours.  These include fear of a particular adult 
or over-familiarity with adults, reluctance to participate / change clothing for sport, sexual 
knowledge beyond their age, urinary tract or vaginal infections, fear of medical examinations, 
problems at school or low self-esteem.  
 
(v) Bullying and harassment – can be by adults but is most often of children by their peers.  It 
can be physical, verbal or emotional and causes the individual great distress.   It usually happens 
out of the sight of others, the individuals being bullied often do not tell anyone as they are 
frightened or embarrassed.  It can also be difficult to prove.  Nowadays this also includes 
cyberbullying through texting and via social media (Twitter, Facebook etc.). This can instantly be 
made very public and thus very distressing.  Use of mobile phones with cameras by virtually all 
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young people has made this more prevalent and something that requires to be looked out for 
and reacted to. 
 
Bullying and harassment in sport / swimming 
Examples of this in swimming include: 

 Name calling, ridiculing or humiliating an individual in their presence or on social media.  In 
respect of this children should never be allowed to use cameras / camera phones in sessions 
or changing rooms. 

 Racist taunts. 

 Excluding an individual from the group. 

 Spreading rumours / graffiti / social media. 

 Threatening an individual in presence or on social media. 

 Persistent teasing.  

 Taking or damaging of possessions.  

 Unwanted physical contact such as pushing and hitting. 
This is often evidenced in loss or damage to possessions, loss of money, being picked on, last to 
be picked for a team or group activity, a change in pattern of behaviour and attendance at 
activities or becoming withdrawn or suspicious of others. 
 
It is worth noting that permission requires to be sought from parents before any photographs or 
videos of swimmers are taken.  This should involve some written / signed record of the event / 
reason etc. and their agreement. 

1.2.3 Suspicion or report of abuse 

If a child indicates that they have been abused or if you suspect that a child has or is being 
abused in some way there are a number of steps that you require to take.  Remember that child 
abuse is not always easy to identify and it is not our job as swimming teachers to decide if a child 
has been abused.  However, as people who have children in our care and who have an interest in 
children’s welfare, ……………. it is our duty to act when we have concerns.   
 
If a child tells you that they have been abused: 

 Listen to what they have to say – react calmly so that you do not frighten the child - do not 
judge / do not try to solve it. 

 Take their information seriously. 

 Reassure the individual that they are not to blame; they have done the right thing in telling 
someone. 

 Do not try to interpret what they are saying and do not ask unnecessary questions – you only 
need to know that abuse may have occurred.  Do not blame, do not show distaste and do not 
make assumptions. 

 Do not add your reactions to the situation or add advice from your experience. 

 Explain that you will have to tell someone else but that they will help to protect them and 
stop it happening.  Do not assure them that you ‘will not tell’ anyone. 

 Follow the policy laid down by the National Governing Body / club / local authority where 
you work e.g. your club has a Child Protection Officer, contact them. 

 Record what the child has told you accurately so that there is an official record.  Include in the 
record the action you have taken. Scottish Swimming has an Incident Report Form as do Local 
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Authorities.  This will capture the necessary information / the child’s own words / a record of 
any visible injuries etc.  Pass on the record to the appropriate authority, i.e. police, social 
services, Scottish Swimming, straight away. 

 
If you suspect that a child has been abused: 

 Common sense should be applied about talking to the parents.  They may be able to clarify 
the behaviour or injury. If this is not suitable, e.g. they may be implicated in the abuse or if it 
may put the child at further risk, then contact the Child Protection Officer for your 
organisation.  Follow the organisation’s Child Protection Policy. 
 

Task: Check up on / get a copy of the Child Protection Policy for any organisation where you 
teach.  Who is the Child Protection Officer? How do you get in touch with them?  Get a copy of 
the Incident Record Form from your organisation.  This information should all be accessible to 
you when needed. 

 
Protect yourself as a teacher from the potential of accusations of malpractice.  This involves 
not only keeping your behaviour beyond reproach in terms of your own professionalism 
regarding how you present yourself and run sessions or treat pupils.  It also involves reflecting on 
how what you are doing ‘looks’ to others and which possible relationships with young people are 
inappropriate or questionable. 
 

 Avoid being in ‘closed door’ situations or working with an individual child in private 
unnecessarily.  Work where you can be seen by other colleagues / the public / parents and 
other carers. 

 Avoid using manual correction or physical support, involving handling a child.  If it is 
necessary check on the parent’s views of this.  Explain to parents the reasons for this type of 
activity. 

 Avoid doing the supervision of changing rooms or taking children to the toilet.  Where 
possible, this should be done by parents and preferably by two people working together. 

 Frequently reflect on what you are doing; specific practices, amounts of practice, intensity of 
practice. Is it all supportable according to the fundamental principles relating to the strokes, 
the principles of skill learning, the growth and development of children, individual variations 
in development etc.? 

 Do not get involved on social media with swimmers. 

 Do not become involved in giving lifts to swimmers or meeting them on a 1 to 1 basis 
outside pool sessions. 
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In addition to the Scottish Swimming web site (www.scottishswimming.com) the following 2 web 
sites provide information that may be useful about cyber bullying and child protection. 

www.ceop.gov.uk and www.nspcc.org.uk 
 

1.3 Health and Safety 

 “A good teacher always operates in a safe, responsible manner according to guidelines and 
acceptable standards of good practice.” 
 
The Level 2 teacher will be responsible for the planning of the session and for briefing the Level 1 
assistant on their role.  As the more senior / more experienced teacher, the Level 2 teacher will 
be responsible for the class. This includes all swimmers, even those they are not working directly 
with e.g. someone they have allocated to the Level 1 assistant.  As the Level 1 teacher you will be 
responsible for the safe delivery of parts of a pre-prepared session with an individual or part of 
the group.  This will take place under the supervision of a more experienced and qualified Level 2 
(or above) teacher.    
 
Swimming, by the nature of its aquatic environment, has the potential to do so much good and 
to provide so much enjoyment.  However it also has the potential for lots of risk.  These risks are 
compounded by the range of factors present in any swimming situation.  These include: 

 the pool and water environment.  
 the range of activity within swimming, such as diving from various heights of boards, going 

under water to various depths, individual participation, team events such as water polo and 
synchronized swimming etc.  

 the range of equipment from plastic arm bands and polystyrene floats to springy diving 
boards and electrically powered sound systems.  

 the range of participants, from babies and young children to the elderly and the disabled and 
from the non-swimmer to the elite Olympic level performer. 

http://www.ceop.gov.uk/
http://www.nspcc.org.uk/
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 the variables of peoples’ behaviour which is neither always good nor understanding of the 
problems they can create for themselves or for others by running in the pool area or eating / 
chewing gum in the pool / indulging in horseplay etc.   

  
These factors and the permutations of them add to the complexity of the situation.  This means 
that you require to start developing your awareness of all the aspects involved …… your 
awareness of the dangers and risks. 

1.3.1 Hazards and Risks 

Pools are full of hazards and risks. 
What is a Hazard? 

 A ‘hazard’ is anything that has the potential to cause harm.  
What is a Risk? 

 A ‘risk’ is the probability that the hazard will actually cause any harm. 
 
Physical Hazards in the pool area. These come in two categories.   There are firstly the 
permanent or structural hazards, such as pillars that obstruct observation of the area, glare from 
windows and damaged surfaces such as tiles etc. Secondly there are the moveable hazards such 
as swimming teaching equipment which when littered around the poolside is a hazard.   
a) The permanent or structural hazards include: 

 Water of different depths - in particular sudden changes of depth / unmarked changes of 
depth / unclearly defined edges. Deep water is not a hazard in itself it only becomes a hazard 
when combined with swimmers of limited ability, swimmers in the wrong area of the pool, or 
when there are changes of depth which participants are unaware of etc. 
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 Pool water quality / temperature can be a hazard but is not generally under the control of, or 
the responsibility of, the teacher.  They do however require to be aware and make decisions if 
necessary regarding their class.  These aspects are normally the responsibility of the pool 
management / lifeguards. 

 Pool side and pool floor/ wall surfaces which are normally slippery when wet and can become 
damaged (e.g. a lot of water on poolside / a chipped tile). Rules to prevent running on such 
surfaces are normal to limit the risk of accidents. 

 Blind spots due to pillars / diving stages etc. which may require the teacher to adjust their 
teaching position / placing of their class for safety to minimise the problem. 

 Lights / windows (or anything that has glass in it) which can cause glare and dazzle making it 
difficult for the teacher / lifeguard to see or which can break and cause physical injury. 

Etc. 
 
b) Moveable or less permanent hazards include: 

 Equipment (swimming teaching equipment on the pool side and in the water plus devices 
such as pool hoists/ pool entry ladders etc.)  

 Any equipment worked by electricity e.g. sound systems for music can be a hazard if not 
situated away from water and with the correct connection to the power source. 

Etc. 
 
Participant Hazards in the pool area include the humans staffing the pool or those participating 
in the activity in the facility. They relate in the main to participant behaviour.  These tend to be 
constantly changing as the user group changes and the behaviour evolves over time. 
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 People working in the area (staff) and also spectators and participants 
- Their behaviour and actions (e.g. rough play / not paying attention to depth signs in 

relation to their ability or activity / eating or chewing gum / being the worse for 
alcohol and making poor decisions / exhibiting poor behaviour as a result). 

- Their dress (e.g. dirty or over long that others can get tangled in or can get caught on 
things). 

- Their infections and illnesses. 
Etc.  
 
Being a non-swimmer or weak swimmer is not in itself a hazard.  It only becomes a problem if 
their behaviour is not appropriate to the depth of water they are in or if the teacher’s 
management of the class is poor e.g. not using ropes to divide the pool or suitable buoyancy aids 
as required / not supervising adequately / not setting work suited to ability.   
 
Hazards need to be firstly identified and then minimised to reduce the risks associated with 
swimming pool activity.  Risk is the probability that the hazard will actually cause harm. The 
reduction of risk is normally done by:- 

 Avoiding / minimising the use of materials that have high risk in the pool environment e.g. 
glass and electrically powered equipment. 

 Keeping areas as clear of equipment and other miscellaneous objects as possible.   

 Managing people’s behaviour throughout their time in the pool area e.g. with rules about 
walking not running / not eating / or by using ropes to control the areas that non swimmers 
can go into etc. 

 Being aware of the potential dangers and acting before things go wrong – this involves doing 
risk assessments to anticipate potential problems and plan to minimise them. 

 Using signs to warn people about dangers - deep end / wet surface etc. 
 
 

 

1.3.2  Risk management and assessment 

Risks in the pool environment require to be managed to ensure a safe area for staff and 
participants.  Risk management is a process that endeavours to identify and minimise risks.  If 
not managed these risks would put people in danger and the individual or organisation in a 
position of being liable for the damage / injury / death that occurred. Organisations, e.g. the 
swimming pool owner or the swimming club, require to have risk management procedures in 
place to protect both their users / members and themselves.  Teachers likewise need to both 
follow the procedures set down by the organisation that have done a risk assessment and also 
manage the moment by moment risks within in their teaching situation. 
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As pools vary so much in their design and type of use every situation is different.  All pools and 
their diverse uses therefore require risk assessments to be carried out. Even within the same 
pool, different activities / user groups are likely to have different risk assessments i.e. the risk 
assessment is specific to the situation, activity and user group. The risks associated with a 
taught group of primary school non-swimmers, a group of severely disabled adults, a group of 
learner divers, a group of elite swimmers and a large group of recreational swimmers are very 
different and vary according to the pool they are in. 
 
Risk assessment requires to: 

 Identify the hazards. 

 Assess the risk. 

 Produce a strategy to control / minimise the risk. 
 
For frequent occurrences e.g. teaching groups of early learners or running club sessions, once 
the risk assessment has been done the strategy should be written into the Pool Safety Operating 
Procedures (PSOP) / Normal Operating Procedures (NOP).  This then becomes the norm or 
standard to which the activity / session must conform. Teachers should be aware of these 
standards and attentive that they are adhered to.  Where something in the pool environment, 
the activity or user group have changed, e.g. today there are twice as many pupils or part of the 
pool is out of use so only half the space is available, the risk requires re-assessed. For events that 
are infrequent, e.g. a championship or a festival with new or different requirements, a specific 
risk assessment is required to identify any potential problems and provide strategies to minimise 
them.  

1.3.3 Pool Safety Operating Procedures (PSOP). 

PSOP include two elements.  These are: 

 A Normal Operating Plan (NOP) 

 An Emergency Action Plan (EAP) 
 

 
 
These should outline the procedures, including aspects such as the staff / pupil ratio and life-
guarding responsibilities which govern the normal day to day activity in the pool (NOP) and also 
the responsibilities and action in the event of an incident / accident (EAP).   
 
We are in particular interested in the parts of these documents that relate to the taught courses 
happening in the pool. 
 
NOP – the Normal Operating Procedures document should contain all the arrangements that 
relate to the teaching of classes e.g.  

 the ratios of teachers to  pupils of all levels of ability (non-swimmers / able performers / 
adult and child etc.).   

 the conditions relating to teachers working from in the water / on the poolside.  

 activities allowed in certain depths e.g. depth for diving. 
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 any restrictions on equipment use (e.g. snorkels).  

 pool areas allocated to taught classes. 

 who can teach e.g. only employees / teachers employed by the authority. 

 lifeguarding arrangements for taught sessions. 

 pool access arrangements at start / end of lesson. 

 positioning and servicing of emergency equipment. 

 arrangements for care / checking of swimming teaching equipment. 

 arrangements for parents / spectators. 
 
EAP – the Emergency Action Plan should include the procedures for both an accident in the pool 
and also the procedures to be used for a more general situation such as fire / bomb alert. E.g. 

 the procedure when there is a minor accident in the pool. 

 the procedure when there is a major accident in the pool (e.g. with lifeguard entry into 
the water / an ambulance needed). 

 the procedure in the event of ‘a lost child’ or a ‘suspicious character’ type of event in the 
building / around the changing rooms. 

 the procedure to evacuate the building in the event of a fire / bomb scare. 
 
Risk management involves a sequence of events.  Firstly the hazards need to be identified and 
then the level of risk that they would actually cause an accident needs to be assessed.  Is there a 
high, medium or low risk that the hazard would actually cause an accident?  The possibility of 
minimising those risks e.g. by controlling the environment or the behaviour of the participants 
has to be examined.  The procedure for reducing the risks requires to be implemented and it is 
that minimal risk strategy that should form part of the PSOP.  Such plans must be reviewed and 
modified frequently as circumstances change.  Any accident in a pool should have a report 
written about it and those reports should contribute to the review of managing the risks in that 
facility.  As the teacher you must be constantly aware of the risks that require to be managed 
within your role as teacher e.g. in connection with swimming teaching equipment / participant 
behaviour e.g. dress / behaviour in the water and on poolside.  
 

 
 

Task:  Next time you are at the pool look at the following aspects of the pool area and 
evaluate the risk in relation to the activity going on.  
1. Firstly just look around the pool area and identify anything you would rate as a hazard.  
2. Is there a high or low chance of an accident happening?  What is being done to 

minimise / control the risk?   Consider this in relation to the following aspects. 
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- Different depths of water in relation to people of different swimming abilities 
- Different depths of water in relation to different activities 
- Safety of people moving around on the poolside 
- Difficulties / effectiveness of life-guarding  
- Objects on the poolside 
- Level of control of behaviour / activity of participants e.g. is it a taught / supervised 

session where people are doing structured activity or is it a free / recreational 
session where people are all doing different things? 

 
For teachers (both Level 1 and Level 2) the main areas of concern relate to being aware of: 

 The PSOP i.e. knowing what the procedures are for that facility.  The potential hazards and 
risks and the operating instructions should be stated in the PSOP. 

 National Governing Body Guidelines e.g. on teacher / pupil ratios, teaching from in the water 
/ poolside etc. (these should be in the PSOP). 

 The safety of the swimming teaching equipment i.e. knowing how equipment works, what its 
function is, what condition it is in. 

 Safety equipment – where is the emergency phone, rescue equipment, first aid or first aider 

 How specific equipment has to be used to be safe e.g. for young pupil’s floats must be gripped 
not just have the hands rested on them / how much work can be done in the early stages with 
equipment such as fins and paddles due to the overload they cause / use of hoists for people 
with disabilities. 

 Organization of space and pupils, bearing in mind the depth of water, age of pupils, content 
being taught etc. 

 The getting out, setting up and putting away of equipment safely – this includes aspects such 
as: 

- planning for the equipment needed – how much equipment and where it is situated 
i.e. not leaving the poolside to get equipment when in charge of pupils ..… this needs 
to be done beforehand. 

- checking equipment for safety (cleanliness, damage, suitability for age /ability / task). 
- during the session ensuring that equipment is not lying around the poolside where 

people will trip / slip on it. 
- ensuring that equipment such as arm bands are fitted correctly and floats are held 

correctly for safety and function. 
- ensuring that equipment such as lane ropes are put in safely / pool hoists are used 

according to instructions. 
- careful and safe putting away of equipment. 

 Consideration of pool conditions (such as amount of space, depth, temperature), pupil’s age 
and ability and the content to be taught in deciding what to teach and how to teach it. 

 Reporting procedures relating to safety. 

 Adequate information on participants and their individual needs such as 

 medical conditions e.g. diabetes.  

 conditions that may sometimes require medication at poolside e.g. asthma.  

 conditions that require exclusion e.g. infections and open sores or wounds. 

 adequate information to ensure lesson preparation is adequate for specific learning needs 
etc. 
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The Level 2 teacher is responsible for all such considerations in their planning as well as 
throughout the lesson / session. 
 
The Level 1 teacher needs to know: 

 The appropriate action to take for their level of responsibility – although you are assisting 
someone who has more experience / qualifications, you would be expected to pay attention 
to all aspects that relate to the safety of the participants you are working with and to draw 
someone’s attention (e.g. your Level 2 teacher) to any related problems. 

 The appropriate person to refer problems to within the aquatic environment.  In the first 
instance this would normally be the teacher that you were assisting – normally a Level 2 
teacher. 

 
Remember that it is too late to be wondering what to do when you cannot work the equipment 
or when the accident happens … all these things need to be thoroughly considered beforehand.  
 

 

1.3.4  Teachers and life-guarding 

A teacher who is running a programmed session (i.e. structured, disciplined and controlled from 
the poolside) may also be responsible for the lifeguard cover but they should have a qualification 
indicating competence in rescue skills and resuscitation.  This dual function is permissible due to 
the teacher / pupil ratio and the limited risk due to the degree of control and the type of activity.  
Suitable qualifications for the teacher, as an alternative to the full National Pool Lifeguard 
Qualification, would include the National Rescue Award for Swimming Teachers and Coaches or 
the Rescue Test for Swimming Teachers and Coaches.  Where the activity is un-programmed (i.e. 
free public swimming) anyone providing life-guarding cover should have the full range of 
competencies / qualification required of a Lifeguard.  Many pools / local authorities insist on 
there being a lifeguard present, (who only has a lifeguarding role) in addition to the teacher. 
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1.3.5 Pupil teacher ratios 

These ratios only apply to programmed teaching and coaching sessions where there is a formal 
structure in place for a controlled and disciplined session which is monitored from the poolside. 
The session must also be taken by a qualified teacher or coach. Ratios are based on safety and 
lower ratios might be desirable to enhance the teaching / feedback possible etc. In matters such 
as this both organisations and individual teachers are strongly recommended to follow National 
Governing Body Guidelines. 
 
Scottish Swimming’s recommended ratios are as follows and relate to the teacher / coach 
operating from the poolside: 

 Adult and Child 12:1  (12 pairs of adult / child to one teacher) 

 Non-swimmers and beginners or early stage learners 12:1 Taught by a Level 2 teacher (ideally 
with a Level 1 assistant). 

 Improvers 20:1 (where the pupils can swim at least 10 m unaided on the front and back and 
are all of a similar standard) Taught by a Level 2 teacher (ideally with a Level 1 assistant). 

 Mixed ability 20:1 (where pupils range in ability from improver to competent and the least 
competent can work within their depth) Taught by a Level 2 teacher (ideally with a Level 1 
assistant). 

 Competent swimmers 20:1 (those who can swim 25m unaided on the front and back and 
tread water for 2 minutes) Taught by a Level 2 teacher (ideally with a Level 1 assistant). 

 Competitive swimmers 30:1 (for organised and disciplined lane swimming) Taught by a level 2 
coach / teacher. 

 
It is important to understand that these recommendations are to protect safety.  To allow for 
greater interaction and to facilitate better quality teaching, with more feedback to the individual, 
smaller numbers in the class / group are generally required. 
 
The Level 1 teacher can assist with 4 pupils when teaching from the poolside and as they develop 
experience and are moving towards doing the level 2 qualification they can take a group of 6 
pupils.  This must be done under the supervision of a level 2 teacher / coach. 

1.3.6   Teaching position – on the poolside or in the water 

Where the teacher has responsibility for more than 2 pupils it is strongly recommended that 
they teach from the poolside.  The poolside position provides the best position for the teacher to 
see the whole group both in terms of safety and also in relation their observation of the pupils’ 
skills and the provision of feedback on performance.  In addition it makes pupils less reliant on 
the teacher as an ‘anchor point’ to hang onto in the water, making them more independent. 
 

Task:  Next time you are in the pool stand in the water (about shoulder depth) and observe 
how much you can see of the technique of the swimmers moving around you.  For example 
are their feet in a pointed toes position / what way does their hand face as it pulls under the 
body?   Then get out of the water and sit on the poolside and make the same judgement 
about how much you can see.  Then stand up on the poolside and do the same again.  
Where do you see the movement of the participants most clearly? 
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However teachers may work in the water in 1:1 or 1:2 situations. Where there is a larger group 
of pupils, teachers can work in the water as an assistant to another fully qualified teacher (Level 
2) who is on the poolside.  This is sometimes a role fulfilled by a level 1 teacher with a level 2 
teacher on the poolside. Any other situations where a teacher is considering working with more 
than 2 pupils while teaching from in the water would require to log a risk assessment prior to the 
session focussing on the pool depth, pupil ability and aids available. This should include the aims 
and issues involved that make teaching from in the water desirable.  For safety this would 
require to establish that, even with the larger number e.g. 3 or 4 pupils maximum, it is possible 
for the teacher in the water to: 

 see all the pupils all the time  

 reach / support any pupil should the need arise  
Even if that is possible for safety, the issues of observation to facilitate teaching and pupil 
reliance / lack of independence are still present indicating that such action should be short term 
and / or in cases of specific need. 
      

 
 
1.3.7 Depths of water for teaching 
Teachers require to make decisions about suitable depths of water for teaching of pupils and for 
the teaching of certain activities.  For the teaching of non-swimmers the norm is to teach in 
shallow water, where they can stand, and for more able swimmers the teaching is normally in 
deeper water.  Some pools do not have really ‘shallow water’ for the teaching of the young 
learners.  The 1 metre or 1.2 metre ‘shallow end’ is too deep for many young learners to stand, 
i.e. even the shallowest area available is ‘deep’ to them. In such situations provision of suitable 
buoyancy aids is important to enable progress to be made.  The advantage is that as they have 
never known anything else the pupils do not have a fear of moving to ‘deep’ water and quickly 
get both arm and leg actions going. The difficult moment comes when they have acquired some 
skills and confidence and want to get rid of their buoyancy aids.  Strategies of working along by 
the wall or across a corner need to be developed and utilized initially to get over that short 
period until they are able to go out into the middle of the pool in deep water and swim the full 
width confidently.  
 
Similar considerations relate to when pupils, who have learned in shallow water, are ready to 
move to deep water without buoyancy aids and how to achieve this.  Developing skills such as 
treading water in shoulder depth water, swimming widths in a relaxed fashion and without any 
stops plus confidence submerging are essential skills prior to moving to deep water. 
 
Certain skills also require deep water.  Diving 
is the main skill in this category.  The 
learning process involves trial and error.  For 
most learners it has to be anticipated that 

they will make mistakes.  They must be able 
to make mistakes, e.g. go deeper than 
intended, without being at risk of serious 
injury.  The recommendations for diving 
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therefore state that learning to dive should 
take place in a minimum of 1.8m of water. 

                  √
 
This allows a good margin of water depth to ‘cushion’ the swimmer without them hitting the 
bottom and doing serious injury, e.g. spinal injury, should they make a mistake in the angle of 
entry.   

                                               X 
 
Only once a swimmer has learned to dive and can do so with absolute consistency they can 
progress to racing dives for competitive swimming which once learned and consistent, by the 
able performer, can be done into 0.9m of water.    

1.4 Communication 

 
No matter how much experience a teacher has and how much they know it will not have any 
positive effect on the participant or the learning process unless they can communicate.  The 
teacher must understand the task from the perspective of the learner and be able to 
communicate in a way that facilitates the learner’s understanding, participation and progress.  
Communication serves many purposes.   On behalf of the teacher it can be:-  

 to show or inform the class or individual about a technique or task.  

 to organise the group or to manage behaviour.  

 to praise or to give feedback.   
 
Communication should be two way i.e. the pupil / class should also be communicating with the 
teacher seeking information and giving feedback.  
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xxx 

 

xxx 

xxx 

 

Swimming pools generally have poor acoustics and due to the noise of the water splashing plus 
the water in participant’s ears and possibly swimming caps over the ears, pools are difficult 
places to communicate in.  Teachers therefore require to be particularly attentive to how they 
communicate.   
 
The main methods of communication used in swimming are: 
  

 Verbal  
- the giving of instructions / setting of practices / correction of technique to the class / 

group or individual. 
- the giving of feedback to the individual / group / class. 
- the use of questioning to check understanding. 

 Visual (Non-verbal) 
- Demonstrations. 
- Use of pictures / wall charts. 
- Body language / gestures / facial expression. 

 
Communication can be verbal and visual i.e. you can tell the class and you can show the class.   
In addition you can combine verbal and visual communication to maximise the effect. 

    T     T  a)             T     
 
x x x x             x      

x      
T            x       
                         x        T 
     

 
 
x x x x x x x x x x x x 
 

          b) T 
The positioning of the teacher in relation to the swimmers, in order that the swimmers can hear 
and see the teacher, is essential for effective communication.  It is also important that the 
teacher can see the swimmers faces in order to know that they are attentive etc.  It is important 
that teachers do not couch down or speak with their head / face lowered as this limits their 
vision, which becomes a safety issue.  It is also better that teachers do not stand behind 
swimmers which often happens when pupils are out on the poolside, e.g. to watch a 
demonstration, and are situated in a middle tank. In this position, the swimmers faces are not 
seen by the teacher and their reaction is not evident. In this position the pupils also cannot see 
the teacher’s face or gestures, which significantly detracts from the communication.  Where 
possible utilise the corner positions of the pool as these present greater opportunities for 
effective communication.  If in a middle tank use a teaching position at the end of the line of 
pupils.   
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  C                    C               Coaching swimmers in lanes 

      
Where possible avoid trying to project your voice across the pool, (position a) in middle tank in 
the diagram above). Try and have the pupils on the same side, use the end of line position and 
project your voice. As a teacher working in a difficult environment acoustically it is important to 
protect your voice by making sound decisions about positioning and learning to project the voice 
without straining or shouting, which over time is very stressful on the voice and vocal cords. 
 
Pupils need to be able to see the teacher’s face plus any gestures or demonstrations that would 
help to clarify what is being said.   The diagrams above show a variety of teaching positions 
suitable for use with small groups when teaching from the poolside.   Coaching swimmers in 
lanes has similar issues and coaches require to use corner positions where possible or ensure 
that they are positioned where all swimmers can see them and they can see all the swimmers.  
This requires to be without turning the head to and fro all the time, a practice which results in 
half the group hearing part of the sentence and the other half of the group hearing the other 
part of the sentence … and no one really knowing what to do or what was said. 
 

 
 
General (whether for verbal explanations or teacher’s poolside demonstrations) 

 Ensure they can all see you.   

 Ensure that you can see all of them – are they attentive, do they look as if they are following / 
understanding what is said? Do they look interested / bored? 

 Position the pupils suitably for them to see the best view – whether it is to see you or to see a 
demonstration. You must decide for a demonstration what is the best view; the front view / 
side view / tail view? 

 Involve the pupils in responding to what they see and hear in order to make them think, keep 
their attention and to check their understanding. 
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Additional consideration needs to be given to participants with limited vision or impaired 
hearing.  How do you adapt or supplement your communication to ensure they are included, 
understand and benefit?  Is it necessary to:-  
 

 make sure they are close to you? 

 use more gestures to reinforce verbal instructions / aid those with poor hearing? 

 give more instruction to compensate for lack of seeing the demonstrations? 

 learn some simple signs that help the pupils with hearing difficulties?    

 check to ensure that they have understood? 

 have them working with a ‘buddy’ who ensures they have understood? 
 
It is your responsibility to ensure that the child with an impairment knows what to do and is 
receiving the necessary information. 

1.4.1 Verbal communication - explanations, instructions and feedback 

 
Explanations and instructions (can be to individuals but are most often to groups or to the 
class): 

 Keep explanations simple and short – only give the amount of information that is 
necessary at that moment. 

 Use vocabulary that suits the age and understanding of the group. 

 Explanations can be of: 
 what to do.  
 why to do it / how this will help them. 
 how to do it.                                                                                                                                                                                                

 Project the voice towards the most distant participant. 

 Vary the tone and pitch of the voice to add interest. 

 Facial expressions and gestures help to clarify the explanation and add interest.  

 Speak slower and pitch the voice lower than normal so that the voice carries in the 
poor acoustics of the pool. 

 Speech must be clear – finish words, articulate clearly. 
 
Feedback (can be to the whole class or to a group but is frequently to an individual about their 
performance) 

 Feedback can be: 
- positive (‘that was good’, ‘good kicking’) Praise makes the learner feel good 

and is motivating.  It also helps them learn and understand particularly if the 
reason it is good is included. 

- negative (‘not like that’, ‘feet are wrong’) Negative feedback is both 
demoralising and demotivating for the learner and it also does not help them 
to improve as they have no information on what would be better. 

- informative (‘good kicking, really well stretched legs’)  Informative feedback 
praises and also helps inform the learner about the reason why it was good. 

- constructive or developmental (‘well pointed toes, now try to keep the legs 
closer together, that will make it even better’) Constructive feedback combines 
praise and the next stage to work at in order to make further progress. 
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 Feedback to be worthwhile must highlight what is correct and what to work at next: 
 Positive feedback first – what was good about the performance. 
 What needs to be worked on / what to do should be at the end e.g. before 
they can practice it again. 

 If there is negative feedback put it into the ……… middle. 
 

 
 
………………………….. with positive information first and corrective action afterwards. 

 
- Feedback must be specific, constructive and encouraging. 
- Confirm that the feedback has been understood by the learner e.g. question them 

about what they are going to do next, what they are going to work on now. 

 Another way of giving feedback is the ‘2 ticks and a wish’ format – tell them about 2 things 
that are good / that they are doing well – this not only rewards and reinforces their effort and 
progress, it also advances their knowledge and understanding.  Then tell them what to do 
next.  While not telling them what was wrong it does then tell them what you would like / 
‘wish’ them to work at or achieve next i.e. it reinforces the positive.   

 
 

   √ √   +  
 

 All learners require feedback / equal attention.  

 Feedback can be two way – participants can also provide feedback to the teacher and need to 
be listened to.  

 

Question and answer 

 Use of question and answer can: 
- Check pupils understanding. 
- Focus attention and increase involvement. 
- Encourage interaction. 
- Improve the teacher knowledge of the swimmers. 

 

Questions must be related to things the pupils should know.  Teachers require to be sensitive 
when dealing with the wrong answers that inevitably do arise.  Insensitivity will prevent pupils 
from ever answering again for fear of being humiliated or ‘put down’.  Responses such as ‘not 
quite, can you develop that thought a little further’ …….. ‘can you include the foot position’ or ‘a 
good attempt but can you focus specifically on what the feet were doing ..’ or ‘try thinking just a 
little bit more about what we watched, what were his feet doing … in fact let us watch it again’ 
or ‘can anyone else help to add a bit to that to make it even more accurate?’ etc. can help to get 

…… a wish 
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over the wrong answer without putting pupils off responding again i.e. you need to try to build 
on what you get rather than just saying ‘no’ / ‘wrong’. 
 

 
 
 
 
1.4.2 Visual communication 
 

Communication can take the form of:- 

 Facial expressions and gestures to support verbal instructions. 

 Frequent eye contact to maintain attention and interest. 

 Gestures to communicate where the pupils have difficulty hearing. 

 Demonstrations to show the desired technique. 
 

Gestures 
 

Task: What gestures would you use to support explanations of skills and tasks for the following 
situations where you are giving instructions to a class? 
Stop there / stay at that side  
Hold the float with 2 hands  
Climb out4 widths this time  
Toes pointed  
Well done 
High elbow in the recovery  
Listen to the sound of your kick  
Hold your float above your knees 

 
 
In addition to gestures, facial expressions help to animate your teaching and maintain young 
pupil’s attention. When acoustics are poor, as they are in most swimming pools, all the support 
that you can add to the vocal element helps. Thus gestures and facial expressions can make a 
significant difference both to holding attention and to enabling pupils to pick up the meaning 
and the detail in difficult communication situations. 
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Task: Look at a mirror and work on the facial expressions that will help to animate your teaching.  
Make sure the facial expressions will carry over the large area you are working in i.e. exaggerate 
a bit.  Work on facial expressions (can be accompanied by a gesture as well) that convey: 
- Yes, well done 
- Careful, we don’t behave like that 
- As slowly as you can 
- No, cut it out 
- Excellent  

 
Demonstrations 
Demonstrations can be performed either by the teacher on the poolside or by a pupil in the 
water.  For both forms of demonstration it is essential that the pupil can see the demonstration 
clearly and can see it from the correct view.  
 
For example ensure that your pupils see the correct view of the technique to understand what 
you are talking about. E.g. if you are talking about the flat body position in the front crawl then 
Figure 2 below is more helpful to the learner (i.e. viewing from the side) than Figure 1, whereas if 
you are talking about either the body roll or the elbow bend being 90˚ and the hand being under 
the body during the arm pull propulsive phase then Figure 1 (i.e. viewing from in front) would be 
more useful.  This principle applies whether it is a pupil in the water giving a demonstration or a 
teacher on the poolside giving the demonstration. 
 
If a swimmer is giving a demonstration the group watching it will be out on the poolside so that 
they are looking down on the demonstration.  If the observers are in the water, near the same 
level as the demonstrator they will see very little.  This takes time to organise, getting the group 
out and suitably positioned and the demonstrator in place. It must therefore be planned so that 
it happens with the minimum delay and gets the maximum benefit.   
 
As the demonstration is taking up lesson time it is also essential to ensure that maximum benefit 
is achieved thus it is important that the demonstrator is well selected to show the element 
required i.e. a quality demonstration is needed – a poor demonstration / one that shows poor 
technique, is useless. 
 

       
 
Figure 1               Figure 2 
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In addition to being able to see the demonstrator the learner requires to be able to see and 
hear the teacher who is giving the instructions / commentary of the demonstration.  The teacher 
requires to:-  

 Present the demonstration – before it takes place - what are they going to see / what are 
they looking for 

 Comment on the demonstration - possibly a reminder between 2 viewings of the 
demonstration.  The commentary should be brief and focused and not distract from the 
pupil’s observation. 

 then ask a question about what they have seen when it finishes. 
 then straight away the opportunity to put what they have seen into practice. 

 
To avoid it taking too long it must all be well planned and organised to be brief and beneficial. 
 

    xx xxxxx xxxx Pupils 

     Demonstrator 
              Teacher 
 
 
 
 
 
 
 
The teacher must also be able to see both the demonstrator and the group observing.  This is to 
ensure that they are watching and attentive, not misbehaving and learning from the visual input.  
 
Following the demonstration it is important that the learners immediately have the opportunity 
to put the knowledge / image gained into practice i.e. practice must follow a demonstration. If 
there is no opportunity to practice then the demonstration was wasted and the pupil’s time was 
wasted as they will not carry that image forward to the next session.  
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If the teacher is giving a demonstration / shadowing though part of a stroke on the poolside all 
the same principles apply.  Pupils must be able to see clearly and they must be able to see the 
correct view. Remember that the pupils in the water are looking upwards towards the poolside 
/ a teacher on the poolside – the teacher might therefore require to adapt the angle of their 
demonstration.  

1.4.3 Learning styles 

Most people have a preferred way of learning. That preferred way of coming to understand 
things, remembering things or managing to do things relates to the form they like to receive 
their information in and their capability to interpret it.  For example, to learn to do front crawl 
arm action with a bent elbow recovery:- 

 do they like to hear the instruction and interpret it then try to do it?  
 do they like to look at an image of it (either a picture or a swimmer demonstrating it) 

and attempt to copy it?  
 
When the communication possibilities are related to the learners’ preferred learning styles i.e. 
visual (seeing), auditory (listening) and kinaesthetic (doing, touching and feeling) it is apparent 
that a range of options are necessary to meet the range of learners’ needs. According to the VAK 
(visual, auditory and kinaesthetic) model, most people have a preferred learning style, although 
many have a mixed and evenly balanced blend of either two or the three styles of learning.   
 
Teachers need to try to vary the communication to accommodate the range of learner’s 
preferred styles of learning.  To accommodate the range of preferences in the group it is 
normal to mix explanation (verbal) and demonstration (visual) and always follow up with 
practice accompanied by feedback.  It is also helpful if the teacher, being aware of the possible 
differences in preferred learning style, notices when pupils are struggling to learn and try 
changing the style of feedback where appropriate to help. 
 
Communication requires to be diverse and plentiful (but brief) to ensure that pupils: 

 Know what they should be doing (Verbal and visual communication - clear instructions, 
gestures and demonstrations etc.) 

 Are involved mentally (through setting up content / tasks so that pupils understand the 
expectations, question and answer, opportunities to express views etc.) 

 Get individual feedback from the teacher where possible (class, group, individual) but 
occasional through peer feedback.  

1.4.4 Teaching (and coaching) Styles 

The styles of teaching that a teacher adopts depends very much upon their own personality and 
their ability, the activity (e.g. swimming or diving) and the specific skill being taught, the learners 
ability and age (e.g. very young beginner or late teenage, able competitive swimmer), their 
motivation and the learning environment.  In the early stages of teaching it also depends on 
individual confidence as there is a tendency to keep control and stay with styles that limit 
contributions that you do not have control over i.e. to adopt a more authoritarian style. As 
teacher develop more experience and confidence they are more at ease with participant 
contributions and happier to move to more democratic styles of working.  Ideally teachers 
should be able to use a range of styles of teaching to either keep control in difficult situations, or 
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to enhance the learning / understanding of their pupils or to progressively make their learners 
more independent of them so that eventually they are able to work alone.  

Analysis of teaching styles 
There are various ways of examining teaching and coaching styles.  These vary from the basic 
division into autocratic (authoritarian / teacher dominated) and democratic (involving pupil 
views / opinions) styles to much more refined systems that consider in more detail of the effects 
of many more styles on the learners in both the short (e.g. control of behaviour) and long term 
(e.g. becoming independent learners / independent of the teacher).  At this stage we only look at 
a very simple analysis of teaching styles. A much wider range of styles are examined at Level 2. 
 
If teaching for the education system in Scotland where the Curriculum for Excellence is in 
operation the achieving of wider objectives (wider than solely learning swimming techniques) is 
a major focus.  If endeavouring to ‘sell’ your programme to schools as educational or as offering 
more than merely the physical skills of swimming then this is a sound approach.  The use of 
varied teaching styles to achieve different objectives presents a wide range of possibilities to 
support the objectives of the wider education system. 
 
The Curriculum for Excellence aims to have pupils fulfil certain objectives and all subjects are 
required to contribute to achieving this.  Through swimming pupils would be encouraged to 
develop skills other than and in addition to the practical swimming competences.  As a Level 1 
teacher you should just be aware that not all aims and objectives are to do with swimming 
performance.  Wider aims are also important and teachers require to adopt a style of teaching 
that encourages learners to achieve the wider aims which also to serve to make pupils more 
involved mentally as well as physically and more aware of what they are doing / achieving. 
 
Prior to and during lessons swimmers should be reminded to aim to be: 
 
SUCCESSFUL LEARNERS: pupils should be encouraged and expected to be keen to learn and 
determined to do their best. Using learning outcomes, targets should be set; pupils should 
always know what they are working towards and what they need to do to achieve their target(s). 
i.e. at the start of the lesson pupils should be aware what they are aiming to achieve in the 
lesson. 
CONFIDENT INDIVIDUALS: pupils should be encouraged to challenge themselves, to strive to 
succeed, to share ideas and to help others. i.e. pupils should encouraged to acknowledge / 
appreciate what they have mastered / achieved. 
EFFECTIVE CONTRIBUTORS: pupils should observe others performing the skills they are learning. 
They require to be taught what to look for and how to use their knowledge to help and 
encourage others in their participation. They should experience working with others (partners / 
small groups) to apply the skills learned to create sequences. This includes learning how to give 
praise / information / correction to others.  
RESPONSIBLE CITIZENS: pupils should be taught about safety in and around the swimming pool / 
water and should be encouraged to make safe choices and to prepare themselves to participate. 
i.e. pupils should be encouraged to be aware of issues such as safety …. the need for warming up 
….. not running on the poolside … putting on goggles safely etc. 
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As you read on about the teaching styles keep these wider objectives in mind. Consider these as 
you start and finish lessons ……. are you briefing pupils adequately about what they are going to 
do in the lesson ………. are you summing up enough at the end so that pupils acknowledge and 
verbalise what they have achieved? 

Autocratic (or Authoritarian), democratic and laissez-faire styles of teaching 

The autocratic (authoritarian) style of leadership, whether in teaching or coaching, is about one 
person, i.e. the teacher or coach, having complete control over all the decisions and activity.   

 

This takes the stance of the leader being the knowledgeable one, not allowing others to make 
any decisions and tends to rely on threats and punishment to maintain the power of the leader / 
teacher or coach.  There are some situations where it can be useful however e.g. where the 
learners are complete beginners, first visits to the swimming pool or where there are clear safety 
issues, in contexts where there are behaviour problems and/or participants without the 
experience to make appropriate decisions.  Teachers will find this style helpful where they need 
to establish firm control over pupil behaviour for safety and for learning reasons. 

The democratic style, also known as the participative or practice style, allows all participants to 
be involved in the decision making about the project, performance, planning for the event, the 
session etc. This style encourages learners to become thinking participants through explanation, 
evaluating their own performance and making decisions about subsequent actions.  With young 
learners the amount of decision making that they are allowed to contribute to is limited i.e. 
learners have to have some knowledge / experience on which to base decisions, and this takes 
time to acquire. 

 

The laissez-faire style is very much a ‘hands off’ style where the teacher / coach leaves the 
participants as much freedom as possible and only provides minimal direction where required 
i.e. a style where a significant amount of the responsibility for the activity is delegated to the 
learner / performer.  This is rarely the case in learn to swim programmes where due to the 
learners’ age and lack of experience few decisions can be left to them.  This can only work with 
older and more advanced performers where there is a sound knowledge and experience base 
and where the participants have been gradually trained towards this position. 
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In addition there is the bureaucratic style which relies on a prescribed set of rules and does 
everything ‘according to the book’ i.e. neither the teacher nor the participants are allowed much 
freedom to make decisions, they merely follow the pre-set instructions / procedures.  In 
swimming this tends to be more applicable to safety considerations or to the running of events 
than to a teaching or coaching session. 

The autocratic and democratic styles are the most common in children’s learn to swim 

programmes. 

1.5 Preparing to teach 

 

 
 
Planning is essential in order that the teacher is prepared to make good use of the time that is 
available to the participant’s advantage.  If you are a Level 1 teacher you are not responsible for 
preparing the session plan but you are responsible for ensuring that you have prepared and are 
able to deliver what is in that lesson plan provided for the particular pupils in your care. i.e. you 
need to see and understand the plan before the session. If you are the Level 2 teacher then you 
are responsible for preparing the session and also for ensuring that your assistant / level 1 
teacher has seen the plan and can contribute appropriately. 
 

 
 
This means that you require to consider the following areas: the participants, the information 
you require about them, how you keep that information, planning the session delivery and the 
actual delivery of the session. 
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The participants that you encounter may be very varied in age, in their physical, mental, social 
and emotional development, in their swimming ability and in their previous experience.  They 
may have hearing or mobility problems or other medical issues that affect their ability.  They 
may have particular fears which affect their speed of learning and development of swimming 
skills.  It is important to remember that all the learners that you encounter are individuals and 
need to be treated as such. The content that constitutes ‘swimming’ requires to be adapted to 
them.  We teach children (or adults) first ………………….…. we teach swimming second. 

1.5.1 Participants 

Consider the range of participants that you are likely to encounter:-  

 Children of all ages – the very young with a parent, primary school age children, older school 
age pupils – some will be happy to be there but some will be frightened due to previous 
experiences or because it is new to them, some may be embarrassed as they cannot swim 
and their pals can etc.  

 Adults, including the very elderly – they will have had a wide variety of previous experiences 
over the years, learning to swim was very different 40 years ago, some may never have had 
the opportunity to learn 

 Males and females – with different ambitions, different attitudes, concerns about their body 
image and being seen in a swimming costume, fears of seeming stupid in front of the ‘boys’ 

 Individuals of differing levels of ability – the complete non-swimmer, the early stage learner 
and the more experienced swimmer 

 Individuals with differing fitness levels - the very fit and the very unfit, some will be hoping 
this will make them fit, some maybe never do any exercise 

 Individuals at different stage of physical, mental, emotional, social development which will 
result in differing physical capacities, different levels of comprehension and different rates of 
learning …… different from the norm ……. different from each other ….. different from their 
pals. 

 Individual participants with varying degrees of disability (physical and / or mental) or with 
permanent / temporary medical conditions e.g. following an operation such as a hip 
replacement or suffering from asthma.   

 Your classes are likely to include participants with hearing or visual impairments, children on 
the autistic spectrum, children with ADHD etc. many of whom participate successfully in 
mainstream education, sometimes with the aid of a ‘learning assistant’ who may or may not 
be involved in their swimming activity (this  is covered further on in this section) 

 Individuals with differing levels of confidence or anxiety about activity in water 
 
Individuals from all these groups learn to swim and all have slightly different requirements in 
relation to the lesson, its content, its pace and intensity, its presentation, your communication 
with them etc. They all come with different ‘issues’, physical and psychological, and different 
‘baggage’ from their past experiences.  The type of submerging practice that you would choose 
for the 5 year old learner and the 14 year old or the adult learner will be different e.g. the 
teenager/ adult will not appreciate playing ‘ring-a-ring-a-roses’.   
 
Primary age children 
The majority of learners / non-swimmers will be in the ‘primary age’ group, age 5 – 11.  However 
all primary children cannot be categorised together as they will have different levels of ability, 
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different previous experience, different levels of confidence or anxiety and physical and social 
development.  Thus all participants require to be dealt with as individuals and the teacher needs 
to be aware of their specific needs and the approaches that they respond best to. 
 

 
 
It is worth noting that the actual age or ‘chronological age’ of the pupil / child does not give all 
the information needed – as individuals develop differently and different aspects of their being 
develop at different rates i.e. all nine year olds are not the same size, are not equally emotionally 
or socially mature nor equally intellectually advanced.   
 
‘Biological age’ (or ‘developmental age’) can indicate the state of development of different 
aspects e.g. their physical, cognitive, emotional and social state of development.  An 11 year old 
individual may be physically well developed i.e. tall and physically very advanced in comparison 
with other 11 year olds but be very immature emotionally and socially be more like an 8 or 9 
year old.   
 
In addition there is the actually years of swimming experience in the individual’s background 
which provides their ‘swimming or training age’.  Thus an individual could have a ‘chronological 
age of 11’ and, due to being physically well developed / advanced in relation to other 11 year 
olds, have a ‘biological age of 13’.  Yet socially they may only have a ‘biological age’ of 9 or 10 as 
they are very shy and do not communicate / relate well to others of their age or cope with 
different situations well.  They have possibly been involved in swimming seriously in a learning / 
training programme for 4 years and would thus have a ‘training or swimming age’ of 4. 
 
Primary age children are also going through great periods of growth and development.  They are 
not simply smaller versions of adults. Some of their physiological systems are not yet developed 
or fully functioning and thus they are not capable of all the types of work that adults or even 
teenagers (post puberty) are.  In this respect it is important to pay attention to the periods when 
physical systems of the body become fully functional e.g. when the nervous system if functioning 
well enough to support coordination well or when the energy systems, which support different 
intensities of work, are developed enough to support really intense effort.  
 
Adults 
Adults appear for learn to swim lesson programmes as complete non-swimmers for varying 
reasons. 

• Often, particularly if they are now in their 40s or 50s or older, they have not had the 
opportunity …. no facilities, no lessons, not included at school ….  
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• Some will have had a bad experience and never gone back …. near accident …. over 
boisterous friends in the water  …. poor / unsuccessful lessons etc. 

• Some will have been Ill / weak as children and were not encouraged to do such activity 
• Some will only have ‘half learned’ i.e. can only be in shallow end / cannot put face in / 

frightened of splashing etc. 
• Lessons for adults were not generally available in the intervening years for those who did 

not learn when young   
• Many would be too embarrassed to appear as a non-swimmer once their friends could 

swim and they could not          etc.         
 
However things have changed over the years and probably their own family situation has 
changed as well and they now want to learn. 

•  Old age is now a much longer period … people are not ‘OLD’ when they retire / when 
they have grand children 

• People go on holiday much more frequently and to places where swimming is desirable 
• They possibly now have children … grandchildren and want to participate with them.  

They do not want them to suffer not being able to swim the way they have and are 
generally fairly pro-active about seeing that their children / grand children can swim. 

• There are possibly other activities they might be interested in that they need to be able 
to swim for  

• They do not want to admit they cannot swim / are embarrassed not to be able to swim 
• There are more opportunities to learn currently 
• They see it as an opportunity for health and fitness as they get older and can do less of 

the land based /more high impact / contact sports 
• They want to lose weight 
• They want to learn a new skill…….  Etc. 

 
In general adults who present themselves for lessons really want to learn unlike children, some 
of whom ‘are sent’ by their parents whether they want to go or not, and who do not really want 
to be there.  However although they want to learn they often come with 30 years+ of ‘baggage’ 
built up from their bad experience, their embarrassment etc.  They also come with certain 
physical limitations that children usually do not have.  They are simply not as fit as they were; 
they have stiff joints and other ailments (e.g. heart conditions, hip replacement etc.)  They are 
possibly also overweight and have body image issues about being seen in a swimming costume.  
Learning is the norm in childhood whereas learning something that would be classified as a basic 
skill in adulthood is not; it implies some sort of deficit in the individual’s past. In general they are 
vulnerable and need lots of support from family and friends if possible and certainly from you as 
the teacher.  They need reassured, they need explanations and being part of a group of others in 
a similar position can be very helpful as can having a teacher with real empathy and a positive 
approach. 
 
The adults will also come with a variety of learning styles and as many variations of approach and 
attitude and of strengths and weaknesses as children.  Again they require to be treated as 
individuals and have their specific needs met. 
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The teacher’s attitude, manner, vocabulary, selection of buoyancy aids, selection of tasks etc. 
will be very important in helping them to get over their issues associated with water and / or 
learning to swim, many of which will have been very longstanding. 
 
Participants with Special Needs 
Children with special needs are normally in mainstream education and also within mainstream 
swimming provision. Teachers therefore need to be aware of the issues and prepared to present 
material and manage classes in ways that accommodate the needs of all pupils.  
 
This is likely to include pupils:- 

 on the autistic spectrum e.g. Asperger’s syndrome  

 with ADHD (attention deficit and hyperactivity disorder) 

 with Down’s Syndrome 

 with learning difficulties (deficiencies in understanding, processing and sequencing) 

 with limited vision or limited hearing  

 with dyspraxia other muscle coordination disorders 

 with hypotonia or other forms of muscle weakness  

 with amputations (either from birth or from trauma) 

 with spina bifida or spinal injuries 

 with brittle bones 

 with achondroplasia (dwarfism) 

 with diabetes  

 with asthma 

 with epilepsy 
 
i.e.  Special needs includes children with both physical problems with movement and/or the 
control of movement and also children that have learning issues and behavioural problems.   
 
They all however require to learn to swim.  Provision for children with special needs can be fully 
integrated, partially integrated i.e. included with support, or in separate provision. As long as the 
conditions are not too severe, (in which case you would require referred to another more 
appropriate agency) they will normally be in mainstream swimming classes.  With some minor 
adjustments to communication, attention to organisation and sensible adaptations to the 
physical demands of the tasks, i.e. with the teacher’s thought, planning and some adjustment 
they should be suitably accommodated, enjoy the experience and become successful learners.  
Some examples of adjustments follow:- 
 

 Some pupils with more severe disabilities, who have movement difficulties on land, may 
need assistance on the poolside and may require a hoist for entry / exit. 

 Particular buoyancy aids might be required or beneficial at certain stages e.g. to keep the 
head out of the water. 

 Where pupils have hearing or vision impairments adjustments need to be considered to 
ensure they understand instructions. 

 Where pupils have limited or no use of a limb / limbs and / or sinking legs, adjustments will 
need to be considered to minimise resistance / maximise streamlining and also to what 
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potential use can be made of the functioning limbs for propulsion – focus on what can be 
managed rather than focussing on what cannot. 

 Where pupils have physical or multi disability conditions in the early stages they might 
need one to one physical support in the water until they master balance and a safe 
breathing position. This should be done in consultation with the swimmer, parent and 
organisation were you work and should be for as short a time as possible with a target of 
making the swimmer safe and independent. 

 Where there are significant learning difficulties the scale of tasks, length of time on 
practices, amount of praise and encouragement may need to be adjusted. 

 
If, as the teacher, you are uncertain what to do, consult the parent/ carer, who is normally the 
expert regarding their child.  If they do not have the information you need consult the 
multiagency organisation concerned with the disability i.e. Epilepsy Scotland. 

1.5.2  Recording of information / keeping of information 

Clearly an amount of information about participants is required in order that the teacher can 
make the correct decisions about the activity of the lesson.  You are not entitled to keep 
information about people that you do not require for a specific purpose and they require to 
know that you have it.  
 
Most of the information relating to an individual coming to swimming sessions will be 
information that they have willingly given you in order that you can deal with their needs.  Some 
of that information however has an element of confidentiality about it.  For example medical 
information is normally confidential.  Such information requires to be kept securely and if it 
needs to be indicated on class registers etc. for ease of access / a reminder / for someone taking 
over in your absence, then it requires to be coded so that it is not identifiable to the casual 
onlooker. i.e. you do not write ‘EPILEPTIC’ in red ink across the register where others could see 
it, you require to use a code.  Such information should only be shared on a ‘need to know’ basis 
i.e. if someone else is taking over the group for a while and them not knowing, e.g. that a pupil 
was asthmatic and needed an inhaler / epileptic / allergic to certain substances etc., could put 
the individual in danger.  
 
You will also normally have records such as registers of attendance, schemes of work and lesson 
plans with their evaluations, records of achievement, badges gained etc.  These relate to the 
pupils’ attendance and achievement in the sessions.    
 
Once people have left your programme it would be expected that you deleted the personal 
information about them.  This does not mean that you are required to delete information that 
would form your club’s archives about champions, times, captains, events etc.  Nor does it mean 
that you are deleting your programme’s information about classes, lesson prices, numbers 
attending, standards and progress etc. that type of information can be kept, but it does mean 
that you delete personal information relating to individuals that is no longer required.    
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Material you should delete would normally be in the administrative records of their application, 
e.g. payment of the lesson fees / bank details and any medical information necessary.  Just as 
payment records / bank details are kept confidential, medical records also should be given the 
same confidentiality and kept secure.  Both, i.e. medical and financial details, should be deleted 
when individuals are no longer in the programme / the record is no longer needed.  

1.5.3  Planning for sessions – information needed 

Planning, in the wider sense of swimming teaching, usually means the planning in outline of a 
series of lessons and the detailed planning of the content of each lesson. This is your task if you 
are a level 2 teacher.  However for the level 1 teacher planning for the session involves ensuring 
that you are prepared to teach the session that has been planned and set out for you by the 
Level 2 teacher you work with. 
 

 
 
This involves being clear about: 
 

 the group of participants that you will be working with:- 
- the number of pupils. 
- their age.  
- their ability.  
- any particular issues such as medical problems within your group. 

 

                          
 

 the space you will be working in:-  
- size and depth. 
- risk assessment  - any particular hazards / risks on this occasion.  
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- any disturbances e.g. public use of pool. 
- access and exit points. 
- light and glare – is there a preferred teaching position to avoid having light in your 

eyes / give you the best clear sight of your class.  
- relationship between space and your group/the proposed content. 

 

 
 

 the equipment required for the specific practices / pupil’s needs:- 
- distribution and return of equipment. 
- what equipment do you require. 
- function and use of equipment. 
- positioning of the equipment ready for use. 

 

 
 
 

 the practices included in the session:- 
- what is their relationship to previous session (is it a practice they know or a new 

practice)? 
- what is the aim of the practice / what am I trying to get out of this practice? 
- do you have a vision of what the practice / technique should look like? 
- have you thought out explanations and suitable demonstrations e.g. best angle? 
- what should be the spacing of pupils for practices (wave, free spacing, chain etc.)? 
- how long is going to be spent on each practices?  
- do you need any adaptations for pupils of greater / lesser ability? 
- have you got a range of teaching points about ‘how’ to do the task and for feedback? 
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 the main elements of communication for the session:- 

- how are you going to explain practices? You will need information on:- 
o what to do (the practice and organisation elements relating to space, amount, 

equipment, how has the equipment to be used? how many times has the task to 
be done? etc.). 

o how to do it (technical points to pay attention to about the technique of the 
stroke / skill). 

- suitable vocabulary, teaching position, organisation of participants to see/ hear etc. 
- demonstration of the skills / practices - best view, positioning of observers etc.  
- group and individual feedback. 
 

 

1.6  Organisation 

Organisation is fundamental to both the safety of the session and to the satisfactory nature of 
the practice experience that the swimmers have.  This involves the organisation of people and 
equipment within the pool space available, within the time allotted and suited to the task.  This 
all requires to be considered at the time the lesson is planned by the level 2 teacher and at the 
time when the level 1 teacher goes over the plan given and prepares to teach it.   The level 2 
teacher, who has responsibility for the class, should be making the major decisions and advising 
the level 1 teacher as required.  The level 1 teacher however should be deciding how they are 
explaining the organisation, aware of how the pupils should be spaced etc. for each practice, 
seeing that they have the equipment to hand, knowing how they are distributing and retrieving it 
and ensuring that they know how it should be used.  If as a level 1 teacher you are not sure ……. 
ask the level 2 teacher. 
 
People require to be organised in order that they have adequate and appropriate space to 
perform the practice productively.  This involves consideration of the amount of space needed to 
do the practice and also suitable water depth for the practice e.g. butterfly requires a wider 
space for each individual swimmer than front crawl. Beginners in diving performing their crouch 
dives require not only adequate space in front of them to enter the water, they also need a clear 
route to get back to the side and exit the water without someone else diving on top of them.  In 
addition they also need adequate depth in which to do the dive, allowing that as learners they 
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may misjudge their angle of entry and go a bit deeper than intended (1.8m minimum depth of 
water). This sort of learner error must not result in them having an accident / being injured.  It is 
your responsibility to ensure that they have adequate space and suitable depth to be safe even 
if, as learners, they make a mistake.  
 
There are some recognised ways of organising learners and small groups for the type of activities 
they generally do.  Some of the organisational forms are more appropriate for some tasks and 
for some age groups than others. 
 
1.6.1   Organisation formats 
 
Freely spaced practice 
Freely spaced practice is normally used for activities such as ‘bobbing’, floating, touching the 
bottom of the pool, somersaults, treading water etc.  It can be either in shallow or deep water as 
required for the practice i.e. in shallow water for the non-swimmers practicing ‘bobbing’ and in 
the deep end for the more able learners practicing treading water. Ensure adequate space 
around each swimmer and encourage swimmers to be develop a sense of responsibility for 
themselves and look around to see that they are not getting too close to anyone else (i.e. they 
should be encouraged to have a ‘personal space bubble’ and not invade anyone else’s ‘bubble’). 
 

 
           X                   X 
 
                 X 
                             X 
 
       X 
                  X                 
                                  X 
 

 
                   X Y 
 
        X 
        Y                       X 
                                 Y 
 
                  X Y 
 

 
          3        4      4       3 
 
 
         2         5     5         2 
 
 
          1      6         6       1 
 

Freely spaced suits practice of 
bobbing, floating, treading water 

etc. 

Freely spaced in twos 
(e.g. for one working / one 

watching or helping) 

Chain swimming in widths 
in a ‘tank’ without dividing ropes 

(as opposed to in a ‘lane’) 
 
 
 
Waves and staggered waves 
Wave formation is usually used when learners are practicing short distances e.g. widths or single 
lengths of a task and where there is not space for all children to go at the same time.   
 
 Teacher controlled waves 
It operates by the swimmers being given a number (1,2,3 .. 1,2,3 … 1,2,3  (n.b. very young 
children have difficulty remembering numbers) or colour (pink floats and blue floats) or a name 
(dolphins and sharks) and then all number ones (i.e. wave 1 or pink group or dolphins) set off 
together when told to, number 2s (i.e. wave 2) all go together when told to and then number 3s 
(i.e. wave 3) go.   
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This is ‘teacher controlled’ and gives the teacher the chance to control how soon the next wave 
follows, for example if they want to watch a limited number of swimmers at a time and / or give 
feedback.  If there is adequate space for all swimmers to swim at once there may only be one 
wave. 
 
Self-starting waves 
A variation of this, where the teacher is less tied to controlling the set off of each wave, can be 
used with more experienced swimmers but is not suitable with the very inexperienced or the 
very young.  In this format once wave one have set off, wave 2 can be briefed to leave after a 
certain time e.g. as the last swimmer in wave 1 touches the wall or as the last swimmer reaches 
half way etc.  Wave 3 can also set off as wave 2 finishes / are half way etc.  This can continue 
with wave one restarting as the last swimmer in wave 3 finishes. 
 
‘Staggered waves’ are where all the swimmers are part of the same wave but setting off with the 
swimmer at the end of the line going off first.  When they are half way the second swimmer in 
the line goes, when they are half way swimmer 3 goes, when they are half way swimmer 4 goes 
etc.   This can be either teacher started or self-stating.  This can keep swimmers spaced out a bit 
as they will not have someone swimming right beside them and can also enable the teacher to 
have a look at each one for a short time. 
 
Waves are used in coaching sessions in lanes for sprints where the swimmers will rest at the end 
before setting off again and also for single lengths of technique work where there will be a pause 
at the end of the length for feedback or further technique instructions.  Again the waves can be 
teacher / coach controlled or self-starting on the pace clock or on another swimmer finishing. 
 

 
1 1 1  (wave 1) 

 
2 2 2  (wave 2) 

 
3 3 3  (wave 3) 

 
4 4 4  (wave 4) 

 

 
 
 
 

1 2 3 4 
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Waves One wave Staggered wave 
 

   

4              3               2              1 
4              3               2              1         Waves in lanes (suitable for single lengths) 

4              3               2              1 
4              3               2              1 

     6                                           5                                       4                                    
   clockwise                         1                                       2                   3    Chain swimming               

anti-clockwise                    1                                       2                    3                  
     6                                           5                                       4                                    

Wave and chain swimming in lanes 
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Ones and twos 
Ones and twos are suitable where there is only adequate room for half the pupils to swim at one 
time.  Number the group 1s/2s, number one does their width or 2 widths and then their partner 
(number 2) goes and number 1 rests / gets feedback etc. They are then ready to start again 
when number 2 finishes. 
 
Chain swimming 
Chain swimming is the most common form of organisation when swimming in lanes or when 
there is limited space for teaching. Chain swimming is essential where swimmers are doing 
several / more than one length of continuous swimming in limited space. The group of 6 or 8 
swimmers swim ‘round’ the lane one behind the other.  In this organisation it is important to 
reinforce principles such as:-   
o keeping to the side of the lane or tank  
o overtaking in the middle  
o not swimming on anyone’s feet  
o letting faster swimmers pass at the turn at the end etc.   
 
Swimmers learn quickly to swim the ‘length’ by the side of the lane and to move towards the 
centre to turn at the end wall.  This is a ‘training protocol’ to allow larger numbers to work in the 
same lane space and ease their move / cross over to the other side of the lane for the next 
length of the swim.  While effective in training, swimmers need to avoid doing this in 
competition as it involves a slightly longer swim. 
 

6                                           5                                       4                                    
                                          Clockwise 
                                            1                                       2                                  3 

                                             1                                       2                                 3 
                                    Anti-clockwise 
6                                           5                                       4                                    

6                                           5                                       4                       
                                       Clockwise  
                                             1                                       2                      3                

 

                                           1                                       2                            3 
                                   Anti-clockwise 
6                                           5                                       4                                    

Chain swimming in lanes 

Alternate lanes should swim in clockwise / anti-clockwise directions as this helps to avoid the 
collisions of arms as they come over the water.   
 
It is important to ensure that the swimmers start off spaced out.  This spacing at the start of each 
task / set can be controlled by the coach or the pace clock.  The coach can set each of the 
swimmers off when they feel there is adequate space / they are ready. This is useful where the 
swimmers are in the early stages of learning the protocols of training or where the coach is 
having a lot of technical input and wants variable amounts of time to talk / explain etc.   
 



Scottish Swimming - UKCC Level 1 - Teaching Aquatics 53 

A variation of this is where the coach sets the first swimmer off and then the others go 
independently at 5 or 10m second intervals using the pace clock. This is suitable where the coach 
wants to control the amount of rest or talking time.  Alternatively the swimmers can set 
themselves off at times that are predetermined by the coach but operated by the swimmers e.g. 
the first swimmer sets off every 2 minutes and the others follow at 5 or 10 second intervals / 10 
x 100 on 2 minutes with 5 second spacing between swimmers. In the long term, and for more 
experienced swimmers, control of the start of swims by the pace clock is preferable as it does 
not tie the teacher / coach to that task but frees them to observe / give feedback etc.   
 
Chain swimming can also be done when swimming widths and even without width divider 
ropes e.g. in a ‘tank’ section of the pool with 2 groups swimming in chains travelling  in opposite 
directions, one group up each side of the ‘tank’ and then both groups down the middle.  In such 
situations it is even more essential that ‘lanes’ travel alternately clockwise / anti clockwise to 
avoid collisions. 
 
1.6.2 Equipment 
In addition to organising people in space it is necessary to organise the equipment that they 
require to do the practices.   
 
It is advisable to have all the equipment out of the cupboard / equipment cage prior to the 
lesson starting so that you do not need to go away from the poolside or have your attention 
distracted once the session is underway.   
 
Equipment needs to be kept tidily on the poolside otherwise it becomes a hazard and a danger 
for swimmers and teachers moving around.  Equipment, e.g. wet floats, on a wet poolside, are 
slippery and thus dangerous if stood on.   Keep equipment piled up or close to the edge or the 
wall where it is not in the way.  It is also your responsibility to teach the swimmers to take care 
of the equipment i.e. small children need to be reminded not to chew the edges of the floats; 
older swimmers need to be reminded to take care of the equipment / not throw it / make sure it 
is put away properly etc. 
 
Pre-lesson planning includes working out how the equipment is going to be distributed, deciding 
whether pupils require help with fitting / checking the equipment (e.g. small children and 
armbands), clarifying how the equipment is to be used e.g. should the floats be held at the sides 
/ near the end etc. and planning how the equipment is going to be returned and put away.  
These elements require to be made clear to pupils at the start of each practice. 
 
 
1.7 Observation and analysis 
 
Observation is an essential skill in the teaching of swimming.  It is essential for safety, to monitor 

pupil behaviour, to ensure that organisation is effective and to see what pupils are doing in 

terms of techniques and make the necessary corrections.  Teachers have to be constantly looking 

around their class to ensure that everyone is safe and that everyone has adequate space to do 

the task. You cannot take your eyes off the pupils …. you are responsible for their safety and 

require to be constantly watching them.  As you become more skilled you will realise that lots of 
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environmental variations attract your attention.  A sudden increase in splashing might indicate a 

problem, sudden increases or decrease in pupil noise can draw your attention, stillness or 

increased activity all indicate change which you should be aware of. 

Part of observation is being in the correct place to see what is happening.  Not unsighted by a 

pillar, not dazzled by glare from a window and not crouching down with your head low which 

severely limits what you can see.  That is important for observation for safety and for 

organisation.   To observe pupils skills you also need to be in the correct place to see the skill and 

depending what you want to see that might be positioning yourself for a side view to see how 

flat the body is or for a head view if you are looking at back crawl hand entry.  Observation takes 

a time to develop and you require to work at it consistently. 

1.7.1 Skills Analysis 

The teacher’s ability to analyse strokes and other swimming skills is absolutely fundamental to 

good and effective teaching.   

 

Unless you can see accurately and understand what the swimmer is doing, or appreciate where 

their level of skill is currently, it is not possible to help them advance further.  It is not possible to 

make suitable choices about the practices that would help them to advance or the teaching 

points that they need to refine their skill further.  You need to be able to observe with great 

accuracy. 

The ability to analyse swimming skills requires good observation.  This is the ability to see what 

the swimmer is doing i.e. in what direction they are moving their limbs, what position the hands 

/ feet are in, how much effort is being applied etc.  Observation sees and records what is 

happening.  Observation does not make judgements it simply describes what is happening – 

that provides an analysis of the skill. i.e. an analysis is not a list of what is wrong ……  an analysis 

is a statement of what IS. 
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Once you have observed and decided what is happening ……….. then the process of deciding 

what needs to happen next takes place.  That involves relating what has been seen to what 

should be happening.  

 

The gap between what ‘is’ and ‘what should be’ is the content that the swimmer still has to learn 

/ master.  That is the gap that your teaching should be trying to bridge. 

 

Therefore to analyse swimming skills requires the teacher not only to have good observation 

skills but also to have sound technical knowledge about each of the strokes / other skills.  That 

knowledge involves understanding the fundamental principles of moving in water, the technique 

of the strokes which includes the laws of the strokes and also how individuals vary in their way of 

doing the strokes due to limited flexibility, low or high buoyancy etc. Good analysis requires 

good understanding of the fundamental principles underlying movement in water which in turn 

provides the teacher with the understanding of why things are happening / going wrong and 

then in turn provides the answer to what the fundamental correction should be e.g. feet do not 

just sink without cause – that problem is either associated with really poor buoyancy in extreme 

cases or in the majority of cases with the head being held too high (often due to lack of 

confidence in the water / poor breath control) or with a combination of poor buoyancy 

combined with too high a head position. The solution is therefore to solve the head position / 

breath control before trying to improve the leg position / leg kick.   

Good teachers have good observation and also good technical knowledge which they combine 

to inform their decisions about what the swimmer needs to learn, which practices they should 

use / move onto next, what teaching points are needed in a particular situation, what feedback 

the learner needs etc.   

1.7.2 Observation 
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Observation is essential for the teacher; it is a fundamental teaching skill.  It is important firstly 

for safety in order that the teacher can see any problems arising within the class and secondly in 

order that the teacher can see the swimmer’s skill / technical performance in order to make 

decisions about content / equipment / teaching points needed. 

 
 
Observation can be of the whole class, of groups within a class or of individuals.  The teacher 
must at all times be aware of what is happening across the whole class that they are responsible 
for.  This covers observation for: 

 Safety 

 Behavioural concerns (i.e. are the pupils behaving, attentive, doing the task set etc.) 

 Organisational matters (e.g. has everyone got adequate space,) 

 Equipment (e.g. suitable equipment / is the equipment being used correctly) 

 Teaching matters (e.g. what is the swimmer’s body position v. what should the body 
position be therefore what should the next practice / teaching point be?) 
 

 
 

Observation will only improve if practiced in a structured and focussed way over a period of time.  It does 

not happen immediately and requires frequent practice.  A good teacher, when at a swimming pool, will 

be permanently observing and watching swimmers of all standards. To acquire such skill and to be able to 

observe with accuracy requires stages of practice.  Recommended stages are laid out below 

 

 

 

 

  

Observation for …. safety …. 

behaviour ……  

organisation …….. equipment …… 
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As a level 1 teacher you will be provided with prepared sheets on which to do your analysis.  This takes 

practice ………………. you must be prepared to put in some time practicing.  Some of this practice can be 

done watching video / DVD footage of swimmers where you can repeat the sequence over and over again 

while you train your observation.  It also requires to be done on real swimmers of different ages, stages 

and standards.  Limit what you are looking for initially and focus on seeing a limited number of things. The 

number of aspects should increase as you become more skilled. 

Observation requires to be systematic i.e. in relation to the strokes it should move sequentially 
through six aspects. This involves looking at:-  

 a general impression of the whole stroke,  
 the body position 
 the leg action 
 the arm action 
 the breathing  
 the timing of the stroke.  

 
In the initial stages your tutor will guide you through the process, controlling what you should be looking 

at on each swim / length / width that the swimmer makes.  Look at the pictures in the following section 

and try to identify the aspect highlighted.   

 In the early stages of practicing observation:  

 Focus on one aspect at a time e.g. the position of the body …… once you have seen 
several things about the body ….. THEN move on to the action of the legs etc. 

 Within that one aspect ……. focus on different sub-aspects in turn e.g. if observing the 
body position look at  

o the whole body and get a ‘general impression’ of the body position 
o the head position (e.g. in relation to the water level / the rest of the body / at 

different points in the stroke sequence) 
o the position of the shoulders  
o the position of the  hips  
o the position of the legs  

 

                         
 

 For each of those sub aspects e.g. the shoulders, describe the position in relation to  
o the water surface 
o the other elements of the body / stroke, e.g. arm position / action e.g. 
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 The shoulders are at the water surface / just breaking the water surface / 
under the water surface 

 The shoulders are level / the shoulders rise and fall with the arm action 
and breathing (Br / Fly) / the shoulders roll with the arm action. (Bc / Fc) 
e.g. in the front crawl the shoulders roll with the arm action, rolling 
towards the pulling arm.?  

 Do both arms make the same movement / are the right and left arms 
equally straight / bent during the pull or during the recovery? Do both 
arms enter in front of the shoulder or is one arm entering wider than the 
other?     

                             

 
 

 For each of those sub aspects also consider changes in position - whether the position is 
the same throughout the stroke or does it change during the stroke cycle  

o e.g. in the front crawl the head position changes from looking down / forward to 
looking towards the side in order to breath / inhale.  

o e.g. in back crawl the arm position changes from straight to bent at 90 then to 
straight again during the propulsive phase of the arm action.  Look at each joint 
and consider whether the joint has changed position / moved.  

 The shoulder of the pulling arm is lower and under the water surface as 

the arm moves through the propulsive phase 

 The shoulder of the recovery arm is higher and above the surface as that 

arm moves into the over water recovery phase 

 The shoulders are at an angle of approximately 45 with the water 

surface when the propulsive arm is half way through the pull and the 

recovery arm as half way through the recovery (i.e. the body roll) 
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A sample of what a stroke analysis for the front crawl might look like follows and there is a blank analysis 

form on the following page to provide a format for practice purposes.   

Make sure your observation is from a variety of perspectives.  Look from the side view, look from the tail 

view, look from the head-on view and if possible look from overhead.  Different views provide different 

information.   

For example:- 

 

Side view shows you the angle of the body / the slope from head to feet / how the head turns to breathe 

/ what parts of the head remain in the water / how deep the feet go in the kick etc. 

   

Head on view shows the hand entry position / the elbow bend during the pull phase / the body roll etc. 

When writing a stroke analysis it is helpful / quicker if you are familiar with the descriptive phrases that 

are the normal language of the sport.  These phrases / expressions will become more familiar with time 

and also with more extensive reading about the strokes etc. These are brief, but clear point such as ‘entry 

with elbow high, finger tips first and in front of the shoulder’ or ‘little finger first with the palm facing 

outward’ or ‘upper arm brushes ear / hand enters behind shoulder’. 
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1.7.3 Analysing Swimming Strokes 

Stroke Analysis  

Swimmer:  A. N. Other               Date: 4 Oct 2010 
Group / Class / Session: Monday 4.00       Stroke: Front Crawl 
 

General impression 

o A smooth relaxed looking stroke, not particularly powerful. 

Body position 

o Flat with a slight slope from the head to the feet. 
o Head has the face in the water with the water cutting the forehead close to the hair line. Head 

turning to the right side to breath every 2 arm pulls /every right arm recovery – the left ear / 
cheek remains in the water when the head turns. 

o Shoulders are breaking the water surface and rolling slightly in time with the arm action.   
o Hips are at the surface but not breaking it.  The hips roll slightly from side to side with the stroke. 
o The legs are in line behind the body with the feet just breaking the water surface. 

Leg action 

o The legs are in line behind the body and show a little lateral swing. 
o The legs pass close to each other as they kick up / down. 
o Alternate up / down action 
o Continuous kicking 
Upbeat 
o The leg is straight as it rises to the surface.   
o The heel / sole of the right foot breaks the surface of the water at the top of the upbeat.  The 

left foot remains under the surface but causes some turbulence at the surface at the top of the 
upbeat. 

o The toes of both feet are pointed and in-toeing. 
o Kicking produces a continuous churning sound / bubbles behind the body although the left foot 

does not beak the surface. 
Down beat 
o The knee extends whipping the lower leg downwards to full extension of the leg at about 30 

cms. 
o The ankles are fully plantar-flexed / toes pointed and in-toeing at the bottom of the down beat. 

Arm action 

o Alternating right / left arm action. 
o Arms moving continuously. 
Entry 
o The hands enter on their own side of the mid line slightly inside the shoulder line. Right hand 

enters wider than the left hand. 
o When the hand enters the arm is bent with the elbow high. The right elbow is less bent and 

lower than the left. 
o The hand enters thumb and first finger first with the palm of the hand pitched slightly outwards 

at an angle of about 45 to the water surface. 
Catch 
o The hand moves forward as the elbow extends. 
o The right hand seems to bring a lot of bubbles under water with it. 
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o The pitch of the hand changes to downwards and backwards to ‘catch’. 
Propulsive phase 
o The hands sweep down and back. 
o The elbow bends as the hand travels down and back and then sweeps inwards to below the 

abdomen. The left elbow is at its maximum bend of 90 when passing below the shoulder the 
right elbow is straighter.  

o The elbow remains high in relation to the hand. The right elbow is less bent than the left.  
o The elbow straightens as the hand sweeps upwards towards the thigh. 
o Just at the thigh the palm turns inwards towards the thigh before the arm lifts from the water. 
Recovery phase 
o The elbow lifts out of the water first. 
o The body is rolling to the other side so the recovery shoulder is out of the water.  
o The arm travels forward with the elbow bent and high and the hand just clear of the water 

surface the left arm is straighter / elbow less bent than the right  
o As the hand passes the head the hand rotates to pitch the palm outwards ready for entry. 

Breathing 

o The breathing is lateral / always to the left. 
o The head turns to the right as the right hand approaches the thigh. 
o The left ear / cheek remain in the water as the head turns. 
o Breath is inhaled as the mouth clears the water / just above the water surface. 
o The breath is exhaled into the water as the right arm is pulling. 

Timing 

o Breathing takes place once every full arm cycle – to the left side. 
o Kicking is continuous – 6 kicks to each complete cycle of the arms. 

     
This is to let you see the amount of information you might see when you are skilled at 
observation and to give you an idea of how to write it.  You will not get anything like this amount 
of information in the early stages and your tutor will be telling you which things to look at.  You 
may only look at one or two specific thing on early occasions as you practice observation – it is 
a question of training your observation.  As good observation is so essential for effective 
teaching try to do as much practicing as you can. 
Stroke Analysis (record of what you see / look from different angles i.e. side view/ head on / tail 
view / from above). 
Swimmer:  ___________________________________________  Date:  ________________ 
 
Group / Class / Session_________________________________________________________  
 
Stroke: _____________________________________________________________________ 
 

General impression 

 
 

Body position (relate to water level / relate body parts to other body parts / note changes 

throughout the stroke cycle etc.) Provide 3 key features that you see about the body position.  
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Leg action ( cover both propulsive and recovery phases / look at limb positions and joints to see 

if they change position / look at depth of kick / rhythm of the kick  /  alignment of kick to body 

etc.)  Provide 3 key features you see about the legs /feet. 

  

   

    

Arm action ( cover both propulsive [entry, catch, propulsive sweeps] and recovery phases / look 

at joints to see if they move / look at limb pathway / relationship of limb to water surface and 

other body parts etc.) Provide 2 points for each of the following areas. 

Entry and Catch  

  

   
Propulsive phase 

  

     
Recovery phase 

  

   

Breathing (head movement / inhalation and exhalation / relationship to stroke cycle / type of 

breathing etc.)  Provide 2 key features. 

  

   

Timing (of breathing and of leg movements in relation to arm action / continuous or 

intermittent.  Provide 2 key features. 

  

   

1.8   Role of the Level 1 and Level 2 teacher 
 
1.8.1 Acting as an Assistant Teacher 
Both during your initial training at Level 1 and once you have completed your Level 1 course, 
while you gain experience and before you progress to Level 2 training, you should be teaching as 
an assistant to a more experience and more highly qualified teacher.  This is most commonly a 
teacher or coach who is qualified at Level 2 or perhaps at Level 3.   This is how you get 
experience in a safe situation; advance your own knowledge, skills and level of competence and 
progress toward taking the Level 2 qualification and working independently. 
 
Working as an assistant can be a great benefit to both you and to the children in the class that 
you are working with.  You get the opportunity to improve your skills and knowledge and gain 
experience and the pupils get an additional input to their lesson. This additional attention, that 
having an extra teacher can give, is really important in adding to the quality of the teaching 
which in turn increases the rate of progress of the pupils.  However the more experienced 
teacher that you are working with will have to do some extra work to get that benefit for the 
class.  He / she will have to do the preparation for the session earlier and she will have to 
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prepare with you and your needs in mind.  Remember that you are benefitting from this 
experience as well as contributing to the classes’ learning and always give of your best by being 
as well prepared as you can. 
 

 
 
Ways that you might be asked to help when working as an assistant: 
 
You might be asked to team teach with the experienced teacher.  This could involve:-  

o Listening to tasks set and then giving feedback to individuals on the key point.  
o Recording details of performance e.g. repetition times for competitive swimmers. 

or results of test items for badges for learners. 
o Giving demonstrations of tasks. 
o Assist non swimmers / very weak swimmers in the water etc.  

 You might be asked to take an individual or a small sub group of the class who are more or 
less advanced than others in the particular skill. 

 You may be asked to deal with administrative / organisational elements of the class.  This 
could involve: 

o Taking registers. 
o Getting out and distributing equipment. 

Etc.  
 

The range of activity that you are expected to do will vary and will likely become more complex 
as you gain experience.   
 

 
 
1.8.2 What can you expect from your Level 2 / more experienced teacher? 
 

• You should expect to have a copy of the session in advance of the teaching time so that 
you can be fully prepared for the class.   This means that you have time to understand the 
aim of the session, make sure you are absolutely clear about what you are expected to do 
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during the session, ensure that you understand the various practices etc. and are clear 
about the space / time / equipment etc. relating to the session. 

 
• You can expect that the experienced teacher will provide supervision of what you are 

doing throughout the session as he / she is ultimately responsible for both the safety of 
the class and also for their progress.  Thus she must ensure that what you are doing is 
safe and also that it is assisting the pupils to make progress.  This might involve the 
teacher in speaking to you during the class to clarify what is happening, whether the task 
is going well etc. and perhaps suggesting changes or adaptations to the task.  This is part 
of your learning process and should aid your understanding and own ability to ‘see’, 
‘assess’ and ‘adapt’ as you teach. 
 

 

Have a copy of the lesson in 

advance. 
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• Not everything will be commented on following every lesson but over time all aspects 
should be covered by a good mentor / lead teacher.  From time to time they might also 
recommend additional reading, web sites or local CPD that might be of use to you. 
 

 
 

• You can expect to discuss the lesson and your teaching of it with the lead teacher after 
the class.  You should have an opportunity to:  

 say how you feel it went  
 raise any problems or issues that you were aware of  
 ask for any specific help you feel you need  

• The lead teacher should make comment on:  
 the specifics of the lesson you taught  
 your general teaching skills  
 the on-going development of your teaching competences 
 future targets for you  
 next targets / progressions for pupils    

 

The pupils should be  

learning from this experience 

......... so should you. 
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Preparation for the session / before the session  
You should have a copy of the lesson / session in advance so that you can prepare adequately.  
Your preparation should involve:- 

 You should be very clear about the aim / objectives for the session – what are you trying 
to help the pupils achieve? 

 You should be clear about your role e.g. are you looking after a group, in the water 
helping an individual or team teaching etc.? 

 What tasks are involved e.g. distributing equipment, demonstrating, teaching a group or 
individual, recording performance / information etc. 

 What is the sequence / timing of activities you are to do? 

 Are you clear about all the technicalities of the skill (teaching points) / the practices 
involved? 

 Have you considered how you will present material e.g. verbal explanations / 
demonstrations etc.) / how you will organise the group / what equipment is needed and 
how should it be used? 

 You should know which pupils you will be working directly with and what space you will 
be working in in order to facilitate your planning.  

 
During the session 

 Be totally attentive to the tasks and pupils that you have been allocated.   

 If problems arise that you are not sure how to cope with, indicate to the experienced 
teacher that you need a bit of help. He / she will be able to aid you with ideas of how to 
adapt / whether practices need changed etc. 

 Your Level 2 teacher should be watching what you are doing and coming to  help / discuss 
what is going on / make any changes needed etc. from time to time . 

 
After the session 

 Be available to discuss the lesson / your teaching / pupil performance after the session. 

 Be prepared to explain how you felt it went / parts you felt went well / parts that did not 
go as well as you had hoped / pupils you had problems with / pupils that are not making 
as much progress as you had expected / any technical aspects you are unsure of etc. 

 Be prepared to listen to the lead teacher’s view of how things went / possible changes / 
technical points etc. 

 Use the discussion and feedback to inform your preparation for the next session with that    
group and also to advise you on further reading / learning that you need to do. 


